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A MODERNIZATION PROPOSAL FOR ENGLISH LANGUAGE TEACHER
TRAINING PROGRAMS IN TURKIYE

This article is based on the findings of two research articles conducted by the author and
his colleague (Onal, 2023; Onal & Ozdemir, 2024) and investigates English language
teaching (ELT) as well as teacher training practices in Ttirkiye, emphasizing the efficiency
of undergraduate ELT programs in terms of preparing teachers for teaching at different
school levels. Tiirkiye’s monolingual status and limited exposure to English present
certain challenges, with most high school graduates achieving only A1+ or A2 proficiency
on the CEFR scale. ELT teacher training processes follow a structured pathway,
beginning with a centralized university entrance exam focused on reading skills, leading
fo a four-year undergraduate program, and concluding with a public personnel selection
exam for state school employment. Despite these structured pathways, findings suggest
significant gaps in preparing teachers for various educational levels, particularly pre-
primary and university levels.

Quantitative and qualitative data collected from 76 in-service teachers and 192 pre-
service teachers revealed mixed perceptions. While training for teaching at primary and
secondary levels is deemed satisfactory, preparation for teaching at pre-primary, high
school, and university levels remains inadequate. A slight majority of pre-service teachers
opposed restructuring undergraduate programs into specialized tracks for young learners
versus teenagers/adults, citing overall satisfaction with the current form of training.
However, in-service teachers largely supported this reform, arguing that specialization
aligns better with the unique needs of different learner age groups and enhances
pedagogical effectiveness.

The two studies highlight the incongruence between theoretical and practical training in
teacher training programs. The present study underscores the need for reforms to
address the varying requirements of teaching different age groups. Additionally, a
significant majority of in-service teachers advocated for targeted in-service training
(INSET) when transitioning to new school levels, emphasizing its role in reducing
adaptation challenges and fostering professional growth. To sum up, the findings call for
periodic revisions to the structure and content of ELT teacher training programs in Tiirkiye,
adopting age-appropriate methodologies and aligning with Ministry of National Education
standards to ensure more effective preparation for diverse educational contexts.

Key words: modernization in teacher training, educational reform, teacher training
programs, teaching English to diverse age groups
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BcTtyn

1. English language teaching & teacher training practices in Tiirkiye

Tarkiye is officially a monolingual country and English is a foreign language in the
context of Turkiye. In other words, a great majority of students do not have the chance to
get exposed to or use English in their daily lives. In this respect, English is taught as a regular
school subject starting from grade 2 to 12 throughout K-12. As a personal observation based
on almost 15 years of professional experience, a majority of students can attain only A1+ or
A2 level (in line with CEFR) when they finish high school. In support of this, the low level of
efficiency in terms of foreign language teaching and teacher training processes in Tirkiye
has been highlighted by previous research (Altmisdort, 2016; Erdogan & Savas, 2022; Kic-
Drgas & Comoglu, 2017; Oztiirk & Aydin, 2019).

As for the students who want to become English language teachers, a centralized
‘University Entrance Exam’ is conducted every year and the exam consists of multiple-
choice test questions. The exam results in negative washback since it only assesses
reading skills of the students. Listening, speaking and writing skills of the students are not
tested and, as can be expected, students do not improve their oral and productive skills.
When they start university, they take an exemption exam that assesses their overall
language proficiency and if they fail, they have to take one-year intensive English
preparatory class. Following this, they can start their 4-year undergraduate English
language teaching program. By the way, graduates of such programs as ‘English Language
and Literature’, ‘Translation’ and ‘English Linguistics’ are also entitled to become English
language teachers on condition that they complete ‘pedagogical formation program’.

Pre-service English language teachers are required to take ‘Public Personnel
Selection Examination’ (again consisting of multiple-choice test questions) and succeed in
the job interview to become English language teachers at state schools after they finish their
undergraduate teacher training program. If they are employed by the Ministry of National
Education (MoNE), they can be assigned to state schools at any level (from pre-primary to
high school).

2. International English language teacher training practices

It is believed that an analysis of international English language teacher training
practices would be informative at this point. The review of teacher training policies of many
countries shows that teacher training periods vary between 3 to 5 years (Enever, 2014).
European Union member states integrate documents such as CEFR, ELP and EPOSTL
into their training practices with the aim of achieving harmony (Enever, 2014; Ries et al.,
2016; Ustiinliioglu, 2008). In the USA, despite variations among different states, a subject-
specific bachelor’s degree, and then, a teaching certificate should be earned by the teachers
(Ries et al., 2016). To sum up, many countries offer training in accordance with the specific
age group teachers are to teach, which can be interpreted as a good practice.

TeopeTuyHe OGrpyHTYBaHHSA Npobnemu

3. Statement of the problem

As has been pointed out by many researchers (Bland, 2019; Cameron, 2001;
Johnstone, 2019; Mirici, 1999; Rich, 2014; 2019; Singleton & Pfenninger, 2019), teaching
English to (very) young learners is quite different from teaching English to teenagers/adults
and requires distinct skills and knowledge-base on the part of the teachers. Moving from
this kind of reasoning, as opposed to many other developed countries, English language
teachers in Turkiye are entitled to teach at all levels (from pre-primary to tertiary). However;
a) to what extent do English Language Teaching undergraduate programs, from the
perspectives of pre-/in-service English language teachers, prepare them for teaching at
different school levels?
b) should English Language Teaching undergraduate programs be reformed as ‘ELT for
young learners’ and ‘ELT for teenagers/adults’?
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MeTtoponoris Ta MmeToau

4. Research design

The studies on which this paper is based (Onal, 2023 and Onal & Ozdemir, 2024)
have employed an explanatory sequential mixed method design (see Figure 1).
Explanatory design

Quantitative Quantitative Qualitative Qualitative
— —_—

! R 4 § ——— Interpretation
data collection analysis data collection analysis P

Figure 1. Explanatory sequential design

5. Study group

76 in-service English language teachers who work or have worked at different levels
of schools across Turkiye participated in the study and 9 of them also participated in the
focus group interview (Onal & Ozdemir, 2024). 192 senior (4th grade) PSTs who take
practicum courses and study at the English Language Teaching (ELT) programs of 14
different state and private universities in Turkey participated in the study. All the PSTs
answered open-ended items (Onal, 2023).

6. Data analysis

For the analysis of quantitative data, means and standard deviations have been
computed and presented in tables. For the qualitative data collected through the online
survey form and the focus group interview, the technique of content analysis in accordance
with qualitative methodology has been employed (Hancock & Algozzine, 2006; Strauss &
Corbin, 1990; Yin, 1984).

PesynbTaTti Ta guckycii

7. Main Findings
a) to what extent do English Language Teaching undergraduate programs, from the
perspectives of pre-/in-service English language teachers, prepare them for
teaching at different school levels?

The findings of the analyses have been presented in tables.

Table 1. Perceived efficiency of ELT undergraduate programs in preparing for

different school levels

School Levels Mean Std. Deviation Min Max
Pre-primary 3,29 1,42 1 5
Primary 3,56 1,25 1 5
Secondary 4,08 1,01 1 5
High School 3,88 1,21 1 5
University 3,75 1,34 1 5

Table 2. PSTs’ Perceived Self-efficacy and Readiness to Teach at Different
School Levels.

Score Category Max
School Levels Mean Breakdown Std. Deviation Min
Pre-primary 2,90 average 1,12 1 5
Primary 3,89 satisfactory 1,23 1 5
Secondary 3,93 satisfactory 1,11 1 5
High School 3,33 average 1,05 1 5
University 2,44 unsatisfactory 1,28 1 5
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Table 3. Perceived Efficiency of ELT Undergraduate Programs in Preparing
PSTs for Different School Levels

Score Category Max
School Levels Mean Breakdown* Std. Deviation Min
Pre-primary 3,36 average 1,02 1 5
Primary 406  satisfactory 1,21 1 S
Secondary 398  satisfactory 1,01 1 9
High School 321 average 1,11 1 9
University 2,57 unsatisfactory 1,24 1 5

* Score category breakdown has been computed as: 1,00-1,80: very unsatisfactory;
1,81-2,60: unsatisfactory; 2,61-3,40: average; 3,41-4,20: satisfactory; 4,21-5,00: very
satisfactory.

Table 4. Perceived self-efficacy and readiness to teach at different school

levels.
School Levels Mean Std. Deviation Min Max
Pre-primary 2,90 1,68 1 5
Primary 3,48 1,75 1 5
Secondary 4,35 1,25 1 5
High School 4,03 1,21 1 5
University 3,55 1,55 1 5

As can be understood from the findings presented in the tables, English language
teacher training programs in Tirkiye, from the perspectives of both pre-service (Tables 1
and 2) and in-service teachers (Tables 3 and 4), prepare them satisfactorily for teaching at
primary and secondary level schools. However, for teaching at pre-primary, high school and
university levels, English language teacher training programs in TUrkiye are viewed as not
so efficient.

b) should English Language Teaching undergraduate programs be reformed
as ‘ELT for young learners’ and ‘ELT for teenagers/adults’?

A slight majority of the PSTs (52%; N=100) disagreed with the statement whereas
the remaining PSTs (48%; N=92) believed that ELT undergraduate programs should be
restructured as ‘ELT for young learners’ and ‘ELT for teenagers/adults’. Their reasons
include:

- the quality of training offered by their teacher training programs is satisfactory enough to
prepare them to teach at different levels.

- rather than reconstruction, the curriculum of the program needs to be updated with a
specific view to practice opportunities (referring to the imbalance between theory and
practice).

However, as can be inferred from the results of the quantitative data, PSTs seem to
contradict themselves since they assumed that their undergraduate training prepared them
unsatisfactorily for university level, averagely for pre-primary and high school levels and
satisfactorily only for primary and secondary levels. On the other hand, the main argument
of the PSTs that support the suggested reform is that both what you teach and how you
teach differ according to the level of school and age of learners; thus, specializing in one
level would produce much better results.

As for the in-service English language teachers, a good majority of the in-service
teachers (72%; N=55) agreed with this statement, pointing to the differences between (very)
young and teenager/adult learners. They claimed that:

-similar to the teachers of other subjects (such as Mathematics, Social Sciences
[Geography & History], Science [Physics, Biology, Chemistry] and Turkish Language),
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English language teachers should also be trained in accordance with the school level they
are to work at.

-teachers would be better able to specialize in planning lessons, designing materials,
delivering instruction, managing classroom, establishing good rapport, providing feedback
and implementing assessment targeting a certain learner group.

Conversely, in-service English language teachers (28%; N=21) who disagreed with
the statement believed that the profession of English language teaching should be viewed
in a holistic manner and English language teachers should be trained in such a way to
render them qualified for teaching any age group studying at any school level. They believed
that becoming entitled to work at any school level provided them with greater flexibility and
freedom in that they could switch to another school level when they experienced burnout.

Considering that in-service English language teachers may be transferred to a school
at a different level than they work at, the opinions of the participants on whether there is a
need for a specific preparatory INSET program for in-service English language teachers
that are assigned to a different school level than the one they work at were also sought for.
Consequently, an overwhelming majority of the in-service English language teachers
agreed on the need for such INSETS, believing that such subject-specific INSETs would
enable them to refresh and retrieve their pedagogical knowledge, keep up with the latest
trends in the field of English language teaching, contribute to their professional development
and reduce the duration of the adaptation period for the new instructional context.

BucHoBku

8. Conclusion/Suggestions

Both the structure and the content of the teacher training programs need to be revised
at regular intervals to keep up with the requirements of the changing world and society
(Kizilgaoglu, 2006). At the end of a historical overview of foreign language teacher training
processes in Turkiye, Nergis (2011) concluded that transient political tendencies rather than
a consistent philosophy shape foreign language teacher training policies in Turkiye. In this
respect, the findings of the study clearly demonstrate that from the perspectives of both pre-
service and in-service English language teachers, ELT undergraduate programs in the
Turkish context need to be reformed in line with the school levels specified by the MoNE.

Adopting age-appropriate methodology is a must in foreign language teaching
(Bland, 2019) because age is a significant variable in the process of language acquisition
and learning. Consequently, almost all aspects of foreign language teaching including
materials development, lesson planning, organization and delivery of lessons, classroom
management and testing bear great differences among (very) young, teenager and adult
learners. A significant implication that can be drawn from the findings of both stakeholders
is that ELT teacher training programs in Turkiye, in their current state, prepare pre-/in-
service English language teachers more efficiently to teach adults and/or teenagers than
young learners. This clearly signals the urgent need for reforming ELT undergraduate
programs for age divisions in Turkiye from the perspectives of pre-/fin-service English
language teachers.

References

Altmisdort, G. (2016). An analysis of language teacher education programs: A
comparative study of Turkey and other European countries. English Language Teaching, 9(8),
213-223.

Bland, J. (2019). Teaching English to young learners: More teacher education and more
children’s literature! CLELEjournal, 7(2), 79-103.

Cameron, L. (2001). Teaching languages to young learners. Cambridge University Press.

Enever, J. (2014). Primary English teacher education in Europe. ELT Journal, Volume 68,
Issue 3, July 2014, Pages 231-242, https://doi.org/10.1093/elt/cct079

Erdogan, P. & Savas, P. (2022). Investigating the selection process for initial English
teacher education: Turkey. Teaching and Teacher Education, 110(2022), 1-18.

240



HAYKOBI 3BAMNUCKM HAY im. M. TOronA

Hancock, R. D. & Algozzine, B. (2006). Doing case study research. Teachers College
Press.

Johnstone, R. (2019). Languages policy and English for young learners in early education,
in Garton,S. & Copland, F. (Eds.). The Routledge handbook of teaching English to young
learners, 13-29, Routledge Taylor & Francis Group.

Kizilgaoglu, A. (2006). Egitim fakultelerinde yeniden yapilandirma sirecine iliskin
elestiriler ve éneriler. Balikesir Universitesi Sosyal Bilimler Enstitiisii Dergisi, 8(14), 132-140.

Kic-Drgas, J. & Comoglu, . (2017).A comparison of English language teacher education
programs in Poland and Turkey, Bati Anadolu Egitim Bilimleri Dergisi, 8(2), 112-121.

Mirici, I. H. (1999). Some significant factors in designing a foreign language programme
for children. Gazi Universitesi Endiistriyel Sanatlar Egitim Fakiiltesi Dergisi, 7(7), 53-64.

Nergis, A. (2011). Foreign language teacher education in Turkey: A historical overview.
Procedia-Social and Behavioral Sciences, 15, 181-185.

Onal, A. (2023). Should English language teaching undergraduate programs in Turkey be
restructured? Views of pre-service English language teachers. International Journal on Social
and Education Sciences (IJonSES), 5(3), 518-535. https://doi.org/10.46328/ijonses.502

Onal, A. & Ozdemir, A. (2024). Reforming English language teaching undergraduate
programs for age divisions in Tlrkiye: Perspectives of in-service English language teachers.
Journal of Language Research (JLR), 8(1), 1-16. https://doi.org/10.51726/jlIr.1338286

Oztiirk, G. & Aydin, B. (2019). English language teacher education in Turkey: Why do we
fail and what policy reforms are needed? Anadolu Journal of Educational Sciences International,
9(1),181-213.

Rich, S. (2014). Intemational perspectives on teaching English to young learners.
Palgrave Macmillan.

Rich, S. (2019). Early language learning teacher, in Garton, S. & Copland, F. (Eds.). The
Routledge handbook of teaching English to young learners, 44-59, Routledge Taylor & Francis
Group.

Ries, F., Cabrera, C. Y., & Carriedo, R. G. (2016). A study of teacher training in the United
States and Europe. The European Journal of Social and Behavioural Sciences, 16, 2029-2054.

Singleton, D. & Pfenninger, S. E. (2019). The age debate: a critical, in Garton, S. &
Copland, F.(Eds.). The Routledge handbook of teaching English to young learners, 30-43,
RoutledgeTaylor & Francis Group.

Strauss, A. L. & Corbin, J. (1990). Basics of qualitative research: Grounded theory
producers and techniques. Sage Publications.

Ustiinliioglu, E. (2008). What can Turkey learn from other countries regarding English
language.Journal of Education and Social Sciences, 37(179), 322-332.

Yin, R. (1984). Case study research: design and methods (3rd Ed.). Sage Publications.

AxmeT OHen

3aBigyBay kadhegpu METOAUKN HABYAHHS aHIMINCHKOT MOBU
negaroriyHni akynbTeT

YHiBepcuteT Icnapta Cynenmana [Jemipens
ahmetonal@sdu.edu.ir

orcid.org/0000-0002-5325-4958

NEPCMNEKTMBHI HANPSAAMU MOOEPHI3ALII MPOrPAM MIArOTOBKU
BUMTENIB AHIMTIACBKOI MOBU B TYPEYYUHI

Cmammsi rpyHmyembcs Ha pe3ynbmamax 080X HayKosux OO0CsiOXeHb, rnposedeHux
asmopom ma (o020 Korezor ( Onal, 2023; Onal & Ozdemir, 2024), i npucesiyeHa aHarnisy
8uKnadaHHs1 aHeriticbkoi mosu (AM) ma npakmuk nideomosku syumeriig y TypeyyuHi,
Hazorowlyo4u Ha egbekmusHocmi bakarnaspCbKux rMpogpam 8U8YEHHS aHaniliCbKOi MosU
3 MOYKU 30py riG2omoeKu 84umernie 00 8uKiadaHHs Ha PI3HUX PIBHSIX WKINIbHOI oceimul.
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242

OdHomosHuUl cmamyc TypeyyuHu ma obmexxeHul ernnue aHanilicbKoi Mosu cmeopto-
tomb nesHi rnpobrieMu, OCKinbKU bBirlbuicmb 8UryCKHUKIE cepedHiX WKin docseaomb
nuwe pieHss A1+ abo A2 3a wikanor 3azanbHoespornelicbKux pekomeHdauitl 3 MOSHOI
oceimu. lNpouec nid2omosku g4umernie aHariticbKoi Mo8u rnpogheciliHo2o CripsiMy8aHHsI
Mae resHy Cmpykmypy, fo4YuHaro4u 3 UeHmparizogaHo20 ecmyrnHoz2o icriumy 00
yHigepcumemy, wo 30cepedxyembCs Ha HagUYKax YumaHHs, i 3aKiH4yr4Yu Yomupupiy-
Hoto ripoepamoto bakanaspamy ma depxasHuUM icriumom 3 eidbopy kadpie Oriss pobomu
8 OepxasHUX WKonax. Hesgaxaroqu Ha Ui cmpykmypoeaHi wWrnsxu, pesyrbmamu
OocCriOXeHHs1 cei04ampb MPO 3HaYHi npo2anuHu 8 nidaomosyi e4yumerie O7isl Pi3HUX
oceimHix pigHig, 0cobrueo OOWIKifIbHO20 ma yHIeepcumemchbKoe0.

KinbkicHi ma sikicHi OaHi, ompumaHi 8i0 76 npakmukyroHux g4umesiie ma 192 matibymHix
syumenie, 8US8UNU HEOOHO3Ha4YHy KapmuHy. Skuwo nideomoska 00 euknadaHHs Ha
royamkosomy ma cepedHbOMY PiSHSIX 88axxaembCs 3a008inbHO, mo nideomoska 00
8UKradaHHsA Ha OOWKIfIbHOMY, WKISTbHOMY ma yHI8EPCUMEMmMChbKOMY PIBHSIX 3anulia-
embcs HeOocmamHbor. He3HayqHa binbwicmb yqumernis, ki 20myromscsi 00 suknadaH-
HS1, suCMynuau Mpomu pecmpykmypu3sauii 6akanaspcbKux rnpoapam Ha crieuianizosaHi
Hanpsimu 07151 MOIOOWIUX y4Hig, a He Or1s nidnimkie/0opocuX, nocunaryuch Ha 3a2arsib-
He 3a0080/1€HHST HUHIWHBOI ¢hopMoro Hag4yaHHs. OOHaK rpakmuKyroui edumernti 30e6irb-
woeo nidmpumanu uto pegopmy, cmeepOxyrouu, WO crieyianizauis Kpawe eidrnosioae
YHiKarnbHUM riompebam pi3HUX 8IKOBUX epyr y4Hi8 i ridsullye nedazoaidyHy egheKmusHICb.
Obudsa docnidxeHHs1 MOKPECIOIMb HEBIONOBIOHICMb MK MEOPEeMmMUYHO ma rpak-
MUYHOI0 Mid20MOEBKOI0 8 rpozspamax rnideomosku e4umenis. [ocnioxeHHs: nioKpecoe
HeobXxiOHicmb peghopM, CrPSMOBaHUX Ha 8paxy8aHHs Pi3HUX 8uMoz 00 8ukiadaHHs Ors
pisHUX eikosux epyn. KpiM mozo, 3HayHa Oinbwicmb PaKMUKy4YUx e4yumeris
sucmynarome 3a Uinbogy nidzomosky malbymHix yqumenie (INSET) npu nepexodi Ha
HO8I WKInbHI pieHi, MiOKpecntoYu i ponb y 3MeHweHHi adanmauitiHux npobnem i
CripusiHHi - npogbecitiHomy 3pocmaHHio. [lidcymosyrouu, pesyrbmamu  OOCITIOKEeHHST
3aknukatoms 00 nepiodU4HoO20 repearnsdy cmpyKmypu ma 3micmy rpoepam nié2omosKku
syumenie aHaniticbKoi Mogu 8 TypeyyuHi, npuliHamms memodorioeit, adanmoesaHux 00
8iKy, ma y3200xeHHs1 3i cmaHdapmamu MiHicmepcmea HauioHarnbHOi oceimu, w06
3abesneqyumu 6inbw eghekmueHy nid2omosKy 00 Pi3HOMaHIMHUX OC8IMHIX KOHmMeKcmis.
Knrouosi criosa: modepHisauisi nid2omoeku e4umeriie, oceimHsi peghopma, rpoepamu
nideomosku g4umeriie, 8UKIIadaHHs aHanilicbKoi Moau Or1s Pi3HUX 8iKOBUX epyr



