Mcuxonoro-negarorivni Haykn. 2025. Ne 2

YOK 37.091.3
DOI 10.31654/2663-4902-2025-PP-2-138-144

MuwunHcbka B. B.

acnipaHTka kadbefpwv ocBiTonorii Ta iIHHOBaLIMHOI Neaaroriki
XapKiBCbKOro HaLlioHarnbHOro neaaroriyHoro  YHiBepcuTeTty
imeHi I". C. CkoBopoau

vradapushin@gmail.com

orcid.org/0009-0005-9507-3425

BMNMB APTTEXHOJOTA HA EMOLIAHE BITArOMOnyYyys
300BYBAUYIB BA30BOI CEPEQHbLOI OCBITU

Y cmammi npoaHanisoeaHo 6rnue apmmexHosoaiti Ha emouitiHe 6r1az2ornonyyys
3006ysayie 6a3080i cepedHbOi oceimu. AKkmyarnbHicmb OOCIIOXEHHS 8U3Ha4YaembCs
HeobxiOHicmK yOOCKOHaNeHHs1 Hag4alibHO-8UX08HO20 Mpouecy 8i0nogiOHO 00 8UKIIUKIE
Cb0200€eHHs1. 3a3HaqyeHo, Wo OOHUM i3 HalegekmusHiwux crocobig po3gumKy emo-
UiUHO-80/bOBUX, couianbHUX | Hasimb KO2HIMUBHUX HasUYOK € mucmeumso. [ocri-
OXXKeHO ma pPO3MEXK08aHO MOHAMMS «apmmepanis»y ma «apmredazoaikay. 3asHa4yeHo,
wo erposadxeHHs1 apmnedaz0aiku Ha ypoKax Mae HU3KY repeeae, OCKIfIbKU 84umersib
Moxe epaxysamu iHOusiOyaribHi 0cobru8oCcmi KOXHO20 y4Hs, eubpamu 8i0rnosioHi
¢opmu, memodu pobomu ma 06’eKmueHo rpoaHasnizysamu AouiribHiCmMb 8rpPo8adKeH-
HS MUX YU iHWUX mexHosoeit. BusHadyeHo memy, ¢hyHKUii ma ¢gbopmu apmnedazoaiku.
Takox y cmammi QocriO)eHO akmueHi ma racueHi ¢oopmu MucmeybKoi disiibHocmi 8
Hae4yaribHO-8UX0BHOMY rpoueci. AHani3 rnokasye, wo dpamamepanisi € Halieghekmue-
Hiwum HarpsiMom pobomu, OCKifbKU akmopcbkKa epa riepedbayae akmueHy 83aemo0ito 3
emouisMu, wWo 00380s15E nMpoxueamu ix | eupobnamu rnosediHKosi namepHu. Takox
3a3Ha4qyeHo, WO /1s/1bKosUL meamp € repcriekKmueHUM HarpsiMKoM pobomu 3 eMouyisimu,
OCKiflbKU 8iH doromazae rpayroeamu 3 HUMU Yepe3 KOHKPemHO20 2eposi, Wo pobums
uet npouec binbw kKomgbopmHumM. Hazonowyemscs, wo isomepanisi € O0ouinbHOK ma
egbekmusHoro y pobomi 3 nidnimkamu. s ub020 6iKy xapakmepHa CxusibHicmb 00
rpuxosysaHHsi emouil, Hedosipa A0 OopoCrux, MPYOHOWI Yy BUPAXEHHi MoYymmis.
Obpasomeopye mucmeymao 00380sI59€ HEHA8 a3/1u80 Oi3HaMUCS PO eMouitiHUl cmaH
YYHi8 i, 3@ HeobxioHocmi, HaOamu HeobxiOHy doromogey. 3a3HavyaembCs, WO 8 CyHacHUX
ymMosax redaz2oeu nosuHHI rpudinamu bifibwe ygasu MOXIUSOCMSM My3UKU 8 0ceim-
HbOMY rpoueci, 30kpema ii 30amHocmi 3meHwysamu cmpec. [lidkpecoemscs, Wo
apmmexHonoaii He rompebyomb 8eIUKUX PECYPCI8 | MOXymb 6ymu Jfieeko iHmeaposaHi
8 OyOb-sikuli npedmMem Hag4asilbHo20 UUKY. 3pobrieHO BUCHOBOK, WO MOEOHaHHS
meampy, My3uKu ma 06pa3omeop4yo20 Mucmeuymea Moxe 3Ha’yHO nokpawumu emouid-
He camonodyymmsi cmyQeHmis.

Knrwouyosi _cnoea: emouitiHe 6nazononyyysi, 3006yeaui 6a3080i cepedHbOi oceimu,
apmmexHorioeii, Gpamamepanisi, i3omepariisi, My3ukomepariisi.

Problem statement in general terms. Modern education is constantly searching for
ways to make the pedagogical process more effective, responsive to modern challenges,
and conducive to the harmonious development of students. One of the most effective
instruments for developing emotional and volitional, social, and even cognitive skills is art.
Educators cannot disregard the powerful impact of art on the emotional sphere of students.

Analysis of recent studies and publications. It is known that the limitless potential
of art has been recognized by prominent experts in various scientific fields. A lot of modern
researchers consider its educational impact (O.P. Boblienko, T.M. Turchyn, V.P. Podenko),
study the possibilities of art as a means of emotional development (N.M. Atamanchuk,
N.O. Krotenko), overcoming negative emotional states (O.A. Prytula, O.L. Voznesenska),
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correctional education (1.V. Voytyuk, 1.B. Kuzava) and others. Modern challenges require
educators to pay special attention to the emotional state of students, therefore we consider
it necessary to substantiate the significance of art for the emotional well-being of students
in basic secondary education.

The purpose of the article. The study is aimed at the theoretical substantiation
and analysis of the impact of art technologies on the emotional well-being of students of
basic secondary education.

Statement of the basic material. The inexhaustible potential of art has become the
basis for the development of art therapy. Art therapy is an interdisciplinary field of knowledge
that combines various disciplines: psychology, medicine, pedagogy, cultural studies, etc. [1,
p. 20]. For this reason, it is based on several areas of development: medical, social, and
pedagogical. Researchers commonly understand art therapy as a specialized form of
psychotherapy based on art, primarily visual and creative activities. [2, c. 276]. Art
pedagogy is defined as a special direction in pedagogy, with the help of which the education,
development and upbringing of the child’s personality is based on art (when teaching any
discipline) [3, p. 3]. We agree with the numerous researchers who emphasize that these
concepts cannot be equated (O.V. Soroka, R. M. Prima, T.V. Aleksintseva).

The difference between art pedagogy and art therapy is found in the most significant
aspects: the purpose, objectives, and sphere of functioning. Practical psychologists /
psychotherapists can use projective methods such as «Draw your Fear», «Overcome your
fear», «What I'm afraid of» and «Fairy Tale of Fear» within isotherapy and fairy tale therapy
[4, p. 46]. Such methods immerse in a state of crisis with a subsequent exit from it. Without
appropriate professional training and experience, these practices can only lead to re-
traumatization. It should be remembered that the main task of educators is to create a safe
learning environment for the comprehensive development of students.Teachers have every
reason to use art therapy methods and techniques, but with the consideration of their
qualifications and the specifics of the pedagogical process.

The purpose of art pedagogy is to optimize the educational process and develop a
harmonious personality, its creative abilities, social and emotional skills through the means
of art in the educational environment, while art therapy exists as a form of psychology /
psychotherapy that focuses on the therapeutic aspect: correction of mental states, resolving
internal conflicts, etc. The functions of art pedagogy: cultural, educational, formative and
correctional [3, p. 4] — emphasize its pedagogical orientation. It should be noted that art
pedagogy works not only with educational tasks, but also applies certain art technologies to
improve the emotional well-being of students. Therefore, in addition to acquiring practical
skills, developing creativity, confidence, and broadening outlook, art pedagogy implements
the following educational objectives:

— development of the emotional and volitional sphere of students;

— caring for the emotional and mental state of the student (reduction of internal
anxiety and aggression, mastering the skills of emotional self-regulation through artistic and
creative activities);

— ensuring the socio-cultural adaptation of students (development of behavioral
models in accordance with socially acceptable moral and ethical norms, formation of a
communication culture...) [5, c. 156].

Modern researchers highlight the exceptional effectiveness of art pedagogy methods
and techniques for children with special educational needs. However, we think, that art
pedagogy possesses a universal character and holds significant potential for broader
application. In education, several models of teaching and learning based on art are used:
implementation at the level of public organizations, schools, classrooms, teachers and
individual student groups [6, p. 2]. The application of art pedagogy at the classroom level is
based on individualization and differentiation of learning and has a number of advantages:
the teacher can take into account the individual characteristics of each student, select the
necessary forms and directions of work, and objectively analyze the feasibility of introducing
certain technologies that would affect not only the emotional and volitional, but also the
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cognitive sphere of students, as researchers find evidence of the role of art in the
development of academic skills, including literacy and mathematics [7].

Art pedagogy offers the use of the following forms of artistic work: active and passive.
The passive form involves perception and analysis, while the active form involves creating
one’s own art product. Both forms have the potential for effective use and implementation
of the above tasks, but the most common is the passive form, which is regularly used by
teachers in humanities classes. They use verbal (explanation, story, conversation) and
visual methods (illustration, demonstration, independent observation) focused on working
with works of various art forms. Indisputably, active forms can be more difficult to implement,
as they require more time and resources, but they offer more opportunities for students to
develop their personal potential.

However, it is important to note that passive contact with art is an equally effective
form of working with emotions. Studies show that a short visit to an art museum has a
positive effect on the subjective level of stress and emotional arousal of people [8, p. 53].
As we can see, even observation can be an effective means of improving emotional well-
being. This form of work also contributes to the development of emotional intelligence, in
particular, it teaches you to better understand other people and helps you recognize and
manage your own emotions. Passive work with art helps to develop the ability to express
opinions orally and in writing, critical thinking, and the ability to logically substantiate a
position, which is especially important in humanities courses. The choice of form may
depend on many variables, but in our view, a combination of both forms is highly effective.

Adolescence is characterized by intense changes at the psychological level. This
period is characterized by vulnerability, instability of the emotional state, and a tendency to
deconstructive expression of emotions, which is why this time is extremely important for
pedagogical influence. The use of active art technologies in the classroom is an
underestimated form of work that would contribute to the formation of emotional well-being,
creative thinking, and help to better understand the educational material. Art technologies
include a large number of different approaches, techniques, forms and methods, including:
visual arts, symbol drama, theatricalization, music therapy, plastic drama, fairy tale therapy,
work with various natural materials, etc. In the humanities lessons, the most accessible is
the use of visual arts, music therapy and theatricalization.

The literature review shows [11, 12] that the most effective way to work with emotions
is theatricalization or drama therapy. Dramatherapy is a direction of art therapy that involves
the use of dramatization techniques to play out certain plots [10, p. 100]. M. Bergs and A.-
E. J. C. Prick in their systematic descriptive review noted the effectiveness of drama therapy
in dealing with psychosocial problems of the individual (emotional, behavioral and social),
reducing symptoms of depression, (social) anxiety, post-traumatic stress, inattention
(especially hyperactivity and impulsivity) and aggressive behavior [11, p. 22]. In our opinion,
such conclusions are expected, since acting is an active work with emotions, which allows
you to live them and develop behavioral patterns that further help in the regulation of your
own affective states.

The use of drama therapy in humanities classes can be either short-term or long-
term. Short-term drama involves situational improvisation created within a problematic
situation, while long-term drama requires longer preparation and is implemented in project
activities. Dramatherapy is based primarily on differentiation, such as dividing into groups
during project preparation (screenwriters, actors, and art critics), which allows not only to
work with emotions but also to create a more comfortable environment for each student. An
important advantage of drama therapy is its collective nature, combining learning activities
with intimate and personal communication will undoubtedly have a positive impact on the
level of emotional well-being of students.

Atthe same time, theatricalization is one of the most difficult areas because it requires
a high level of involvement in the creative process. A piece of music (listened to or played),
a painting, a poem expressed indirectly through this medium. In the theater, the actor/patient
expresses himself through the game. His/her environment, therapeutic tool is himself/herself
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[12, p. 15]. Because of this, theatricalization requires bravery, a willingness to demonstrate
one’s emotions, but fear of criticism, public speaking, and isolation can be an obstacle to
the implementation of this technology. However, as mentioned above, numerous studies
confirm the positive impact of theater on students’ communication skills, confidence, and
emotional intelligence, including the ability to control emotions and develop empathy. In view
of this, we believe it is necessary to further deepen the theoretical and methodological
foundations for introducing theatricalization at the classroom level (in particular, in
humanities classes) and to conduct empirical research that would demonstrate its
effectiveness.

During the implementation of drama therapy, the teacher may encounter students’
reluctance to engage in the performance and interact with others, which is common for this
age group. An alternative may be puppet theater, that performs all the functions of drama
therapy, but allows students to feel more confident, as an intermediary appears between
the student and the world around them. A non-contact, shy, indecisive child, despite the fact
that the doll is on his or her hand, sees it as separate from him or her. Thanks to this, he/she
can actively engage in play activities, reveal his/her innermost feelings according to the
principle: «It's not me, it's a doll'» [13, c. 50].

It is worth mentioning that the use of puppet theater can be appropriate at any age,
but for adolescents it should reduce infantile features and become more serious. This type
of theatrical activity performs an educational, in particular, career guidance function, and
allows students to get acquainted with the professions of an actor and a puppet theater
director. It promotes the development of confidence and self-esteem through the
demonstration of performances for junior high school students. Puppet theater can be an
optimal substitute for drama therapy, as it helps to work with emotions through a specific
character, which makes this process more comfortable, and the puppet, as the main tool,
allows you to freely express any emotions and explore different aspects of your personality.

Isotherapy is considerably easier to implement in the educational process, since it
does not require significant effort, but it still performs essential functions. Isotherapy, a
technology based on the belief that a child’s inner self is reflected in visual images every
time he or she spontaneously paints a picture without thinking much [14, p. 66]. It allows for
free expression and does not involve criticism, making it a safe tool for working with
emotions. In an educational process full of assessments, isotherapy can allow students to
relax and focus on emotions without thinking about mistakes or comparing themselves to
others. Undoubtedly, during creative activities, students can interact, discuss their work
and emotions, but it is necessary to create the prerequisites for safe communication in
advance, approve the rules and pay special attention to the importance of treating each
other with respect and maintaining a positive atmosphere. It should be noted that isotherapy
is based on one’s own experience, so only the author can interpret the work, and the
discussion should be voluntary, allowing students to feel like real experts, which develops
self-confidence.

Although drawing as a diagnostic tool is most common in the preschool age group,
we believe that isotherapy is also appropriate and effective in working with adolescents. This
age is characterized by a tendency to hide their emotions, distrust of adults, and difficulties
in expressing feelings. Art allows you to unobtrusively learn more about the emotional state
of students and, if necessary, provide the assistance they need. Drawing differs from other
methods in that the child does not consciously, intuitively express his or her psycho-
emotional state while drawing. Through drawing, one can find out what internal emotions
and hidden conflicts disturb the child [15, p. 83]. Thus, isotherapy contributes to the creation
of a positive climate in the classroom, forms positive narratives, helps to express emotions,
which positively affects the level of emotional well-being, and has a diagnostic function.

Every day, modern teenagers face a lot of stressors: the unstable situation in the
country; social isolation due to distance learning; high workloads in the educational
environment; unrealistic images on social media — all of this can negatively influence
personality development. Given these challenges, teachers should implement effective
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methods of supporting emotional well-being, which will have a positive impact not only on
the emotional sphere but also on academic achievement. Music stands out among all the
various art kinds in this context. Inasmuch as music is one of the most powerful tools for
managing stress, as it has an extraordinary impact on people, can evoke positive emotions,
stimulate memory and reduce anxiety.

In a controlled study by Kyung Sung Lee and Hyun Cheol Jeong, university students
were exposed to a series of stressful tasks and then listened to classical music for 20
minutes. The findings demonstrated that music tends to relax the body and stimulate the
parasympathetic nervous system, making music therapy an effective stress-reducing tool
[16]. The study suggests that the introduction of musical minutes with classical or just
students’ favourite music after tests, background music during creative tasks, and the
processing of educational material through songs can significantly improve the emotional
well-being of students.

Another noteworthy study describes the implementation of the innovative educational
programme «MusMotion» by J.-M. Valero-Esteban and K.-M. Alcover on the basis of a
general secondary education institution. The combination of measures implemented in this
experiment deserves special attention. The experiment was implemented through the
organization of various activities: seminars, reflections, conferences, which were based on
cooperative learning, attention to emotional intelligence, conflict resolution strategies and
the use of music to express and perceive emotions. The results showed that the use of
music as a leading tool led to improved emotional health, classroom climate, and better
implementation of educational programmes [17, p. 12].

Active music therapy, which is realized through joint singing and playing musical
instruments, will help not only to reduce stress, but also make the learning process more
interesting, diverse and help increase students’ attention. In humanities classes, studying
the material in this format can be a way to improve retention of learning material, increase
motivation to learn the subject and engage students in teamwork. We can also suggest that
the implementation of music clubs in schools can also have a positive impact on the
emotional well-being of students. We are able to conclude that in modern circumstances,
teachers should pay special attention to the potential of music in the educational process,
in particular its ability to reduce stress, and develop their own educational programme that
would use music as a means of improving emotional well-being and optimizing the learning
process.

Conclusions. In view of the above, we can conclude that the functions of art
pedagogy go beyond cultural, educational, formative and correctional. Drama therapy
performs a socializing function, visual arts — a diagnostic function, and music — a relaxation
function. In addition to these functions, we should also highlight the hedonistic one, because
the creative process also brings great aesthetic pleasure. In our opinion, the combination of
drama, music and visual arts can significantly improve the emotional well-being of
students. Art therapy technologies do not require large resources, can be easily integrated
into any subject of the educational course (especially the humanities) and complement it. A
large number of different directions, forms, methods and techniques allow for maximum
individualization of the process, selection of tools that are most suitable for a particular
student or group of students. Further research should focus on the development of
methodological recommendations for the implementation of art technologies in the
educational process.
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THE IMPACT OF ART TECHNOLOGIES ON THE EMOTIONAL
WELL-BEING OF STUDENTS OF BASIC SECONDARY EDUCATION

The article analyzes the impact of art technologies on the emotional well-being of
students of basic secondary education. The relevance of the study is determined by
the need to improve the educational process in response to modern challenges. One
of the most effective ways to develop emotional and volitional, social, and even
cognitive abilities is art. The article examines and distinguishes between the concepts
of «art therapy» and «art pedagogy». It is noted that the implementation of art
pedagogy in the classroom has a number of advantages because the teacher can
take into account the individual characteristics of each student, select appropriate
forms and directions of work and objectively analyze the feasibility of introducing
certain technologies. The purpose, functions and forms of art pedagogy are defined.
The article examines active and passive forms of artistic activity in the educational
process. The analysis shows that drama therapy is the most effective approach, as
acting involves active engagement with emotions, that allows to live them and
develop behavioral patterns. It was also noted that puppet theater is a promising field
of work with emotions, as it helps to work with emotions through a specific character,
which makes this process more comfortable. It is emphasized that isotherapy is
appropriate and effective in working with adolescents. This age is characterized by
a tendency to hide their emotions, distrust of adults, and difficulties in expressing
feelings. The visual arts allow to learn more about the emotional state of students
unobtrusively and, if necessary, provide the required assistance. It is noted that in
modern circumstances, educators should pay more attention to the potential of music
in the educational process, in particular its ability to reduce stress. It is highlighted
that technologies do not require large resources and can be easily integrated info any
subject of the educational cycle. It is concluded that the combination of theater, music
and art can significantly improve the emotional well-being of students.

Key words: emotional well-being, students of basic secondary education, art
technologies, drama therapy, isotherapy, music therapy.



