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Abstract

The study analyses the professional development of high school English teachers
through non-formal education in the context of modern challenges, including globalisation
and integrating new technologies into the educational process. Non-formal education allows
teachers to improve their knowledge and skills, which is critical in a rapidly changing

academic environment.

The current challenges faced by the education system require teachers to have
knowledge in their subject area and the ability to adapt to new conditions. Globalisation,
changing social norms, and the introduction of new technologies place new demands on
teachers. In this context, non-formal education is essential for teachers' professional

development.

The study was conducted in Konotop Lyceum No. 12 among high school English
teachers. The questionnaires, surveys, interviews, focus groups and observations of English
lessons in grades 10-11 were conducted among 11 school participants, and a research journal

was kept during the study.

The study analysed various approaches to professional development, including
innovative methods such as online learning and digital platforms that allow teachers to

acquire new knowledge at their convenience.
The study identified important forms of non-formal education:
- Training: practical sessions that allow teachers to improve their teaching skills.

- Online courses: distance learning programmes that provide access to modern

teaching methods.

- Webinars: interactive online sessions covering current topics and news in

education.

- Summer/Winter Schools: intensive programmes offering in-depth training in a

short period.

- Exchange programmes: opportunities to study abroad, allowing teachers to get

acquainted with international practices.

The study also focuses on teachers' professional development needs, attitudes

towards non-formal education, and the impact of participation in such programmes on their
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teaching. The findings show that teachers often face difficulties in accessing quality

programmes and require support from school administrators.

The results show a positive impact of non-formal education on teachers' professional
skills, motivation and adaptation to new challenges in the teaching process. This study aims to
provide practical recommendations for improving the system of professional development of
English teachers, which will contribute to a more effective educational system in Ukraine.

The main recommendations include:
- Expanding access to non-formal learning programmes.
- Supporting teachers' initiatives in non-formal education.
- Creating platforms for the exchange of experience between teachers.

These actions can significantly improve the quality of English language teaching in

high schools and raise the country's overall education level.



AHoTauis

Y 0ocnioowcenni npoananizosano npoghecitinuii po36umox 84umenie aHeniiucbkoi Mou
Ccmapwioi WKonu depe3 HepOpManbHy OCEIimy 6 KOHMEeKCMi CYYACHUX SUKIUKIB, 30Kpema
enodanizayii ma inmeepayii HO8UX mexHon02il 8 ocsimuil npoyec. Hegpopmanvua oceima
HA0ae GYUMENAM MONCIUBICMb SHYUKO B0OCKOHANIO8AMU C60i 3HAHHA MA HABUYKU, WO €

KPUMUYHO 8ANHCIUBUM Y ULBUOKOSMIHHOMY OCBIMHbOMY CepedOsULL.

CyuacHi eukauxu, wo cmosms nepeo CUCMeMOor0 0C8IMuU, 8UMA2AOMb 8I0 UUMENI8
He Juwe 3HaHb V CE0itl npeOMemHil 2anysi, a U 30amHOCmi adanmysamucs 00 HO8UX YMOS.
I obanizayis, 3mina coyianbHux HOpM Ma BNPOBAONCEHHS HOBUX MEXHONLO2I BUCYBAIOMb HOBI
gumozu 00 e4yumenie. Y yvomy KoHmeKkcmi HegopmanbHa 0cCima CmMac BaniCIUBUM

IHCmMpyMeHmoMm npogecitino2o po3sUmMK) 4Umernis.

Jocniosxcenns nposoounocs na 6azi Konomoncoxoeo niyero Ne 12 ceped suumenis
aueniicokoi mosu cmapwux Kiacie. byno nposedeno anxemyeanms, onumysanus, inmepe'o,
Qokyc-epynu ma cnocmepedcenns 3a ypokamu auenivicokoi mosu 6 10-11 xnacax cepeo 11

VUACHUKIB WKONIU, NPOMSACOM OOCTLIONHCEHHS 8I8CS WOOEHHUK OOCIIOHCEHHS.

YV 0ocriooicenni npoananizosano pizui nioxoou 00 npogecitino2o po3euUmkKy, 30Kpema
iHHOBAYIUHI MemOoOUu, MaKi AK OHAAUH-HAGUAHHA MA BUKOPUCMAHHA YUPDPOSUX naameopm,

SAKI 003601A10Mb GYUMENAM 3000Y8amMu HOGI 3HAHHA Y 3PYUHUL 0I5l HUX 4dac.
Hocnioocenns 6usHauuno eaxciusi popmu HegpopmanbHoi 0ceimu:

- Tpenineu: npaxkmuuHi 3aHAmMmMs, AKi 00360AI0Mb GUUMENAM NOKPAWUMU CE0I

HABUYKU BUKTIAOAHH.

- OHaaun-Kypcu: npocpamu OUCMAHYILUHO20 HABYAHHSA, SAKI HAOAOMb 0OCMYN 00

CYUaCHUX MemOoOi8 GUKIAOAHHS.

- Bebinapu: inmepakmueni OHIQUH-CeCil, WO OXONIOIOMb AKMYAIbHI memMu ma

HOBUHU 8 2aJ1Y3I OCEIMIU.

- Jlimui/3umo6i wikonu: IHMeHCUsHi npozpamu, wo NPONOHYIOMb No2IudIeHe

HABYAHHS 30 KOPOMKULL Nepioo.

- [Ipoepamu o6MiHYy: MONCIUBICMb HABYUATNUCS 30 KOPOOHOM, WO O0380JIAE GUUMENAM

O3HAUOMUMUCS 3 MinCHapOaHuMu npakmuxkamu.

Jocniosxcenns makodc @oxycyemvcsi Ha nompebax npogeciunoco po3eumky

suUmMenis, iXHbOMY CMAGIEHHI 00 HepOPMANbHOI ocsimu ma 6nIuUel yyacmi 6 MmMaKux
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npozcpamax Ha ixwro GUKIA0AybKy OislbHicmb. Pesynbmamu nokasyroms, wjo euumeini uacmo
CMUKAIOMbCA 3 MPYOHOWAMU ) OOCMYNI 00 AKICHUX Npozpam i nompedyioms niOmpumKu 3

OOKY WKINbHOT aominicmpayii.

Pesynomamu ceiouams npo nozumugnuii 6n1ue HeghopmMaibHoi 0ceimu Ha npogecitini
HABUYKU, MOMUBAYIIO Ma adanmayilo guumenie 00 HOBUX BUKIUKIE Y npoyeci eukiadanus. Lle
00CNIONCEHHSI MAE HA Memi Hadamu NPaKmuyHi pekomeHoayii o000 800CKOHAIEHHS CUCMeEMU
npoghecitinoco  po36UMKY uUMENi6 AHINIUCLKOI MO8U, WO CApUsmMuUMe NIOBUUIECHHIO

egpexmuerocmi oceimnvoi cucmemu 6 Yxpaini. Ocno6ni pekomenoayii 6Ka0uaoms
- Pozwupenusa oocmyny 0o npoepam HeghopmanbHO20 HABYAHHSL.
- Iliompumxa iniyiamus guumenis y cgpepi HeghopmanbHoi oceimu.
- Cmeopenns niamegopm 0 00MIiHY 00CBI0OM MiIdHC BUUMETSAMU.

Li 0ii’ moxcymv cymmeso nokpawumu sAKiCmMb GUKIAOAHHA AHAIUCLKOI MOBU 8

CepeOHix WKoNax ma nioBUWUMU 3a2albHUll PiGeHb 0C8Iimu 8 YKpaini.
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Introduction

Background and Context

The modern education system is undergoing constant transformation, which requires
teachers to be highly trained and continuously developed. Teacher education and professional
development are key elements that determine the quality of education in general. Our vision
for this topic is a comprehensive approach to teacher education, including academic

knowledge, practical skills, and continuous support and development throughout their careers.

Teacher professional development is an ongoing process. The world is changing
rapidly, and new technologies, teaching methods and educational standards require teachers to
update their knowledge and skills constantly. It is essential to create a system of continuous
professional development that includes a variety of forms at both the formal (official) and
non-formal levels of education, which will create conditions for the realisation of individual
needs of teachers and will be subordinated to the overall objectives of educational institutions.
Regular in-service training courses, seminars, conferences, online resources and platforms

should become powerful tools for self-study and exchange of experience with colleagues.

This study explores approaches to the professional development of high school
English teachers through non-formal education. The main aspects of the study include
describing possible non-formal education means for teachers' professional development,
establishing teachers' attitudes towards such development, and identifying their specific needs

for professional development through non-formal education.
Research Questions:

° How does the professional development of a high school English teacher take
place?

° What non-formal education tools do high school English teachers use for their
professional development?

° What are the attitudes of high school English teachers towards non-formal

education professional development?



Relevance and importance of the research

This study has implications for the broader context of educational development.
Understanding the effectiveness of professional development programmes for high school

English teachers is important for several reasons:

- Improving the professional competence of teachers directly affects the quality of

education received by high school students.

English language proficiency is becoming increasingly important in a globalised
world. Therefore, maintaining teachers' English language competence is the key to preparing

students for effective communication at the international level.

The reforms taking place in education in Ukraine are aimed at using English as a
medium of instruction for certain subjects in English at the high school level and require

continuous improvement not only of English teachers but also of subject teachers.

This study aims to develop practical recommendations for improving the
professional development of high school English teachers. These recommendations will
contribute to a more effective and competitive teaching system in a global, large-scale

environment.

Literature Reviews
Definition of professional development

Teacher professional development is a continuous process of improving
professional knowledge, skills and competencies throughout a teacher's career. It may include
formal education, non-formal education, self-education (in-formal level), participation in
professional associations, seminars, workshops and exchange of experience with colleagues.
The main goal of professional development is to improve the quality of education, adapt to
new challenges in the learning process, and ensure that knowledge is up-to-date following

modern requirements [8].

Kupriievych, V. O. (2024), in her article, analyses the content of professional
development for teachers in the framework of open postgraduate pedagogical education. She

emphasises the importance of continuous learning and adaptation to teachers' new challenges



10

in the modern educational environment. The author also provides examples of successful

programmes that promote professional skills development.

Professional development is defined as teachers' continuous learning and adaptation
to improve their skills and effectiveness in the classroom. This may include seminars, online
courses, workshops and other forms of learning that promote teachers' personal growth,

self-expression and self-development (Kupriyevych, 2024; Kupina, 2023).

Regulatory support for this process (documents)

There are no recognised standards for non-formal education in Ukraine, but the
process is regulated by legislation and regulations. For example, Article 8 of the Law of
Ukraine, "On Education," defines non-formal education as education received following an
educational programme but which does not provide for the award of state-recognised
educational qualifications. Article 3 of the draft law "On Adult Education" emphasises the
support and stimulation of continuous personal development through lifelong learning. This
document defines different forms of educational activities, such as seminars, workshops,
pieces of training, webinars, master classes and courses (Fedoruts, 2021; Law of Ukraine "On

Education", 2023; Draft Law "On Adult Education", 2022).

Formal and non-formal levels of education

Formal education refers to a structured system of learning that leads to the award of
educational qualifications. Fedoruts defines non-formal education as an organised, systematic
educational activity outside the formal education system. It is based on the interests and needs
of its subjects and can take place systematically and sporadically. It continues after receiving

an official document (Fedoruts, 2021; Pavlyk, 2019; Kupina, 2023).

Shapochkina, O. (2012) investigates the peculiarities of non-formal education in the
German education industry, focusing on state support and public initiatives. The author also

analyses how non-formal education can complement formal education.
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Forms, methods, and tools of professional development at the non-formal level

of education in the works of domestic and foreign authors

Online courses and webinars: A convenient learning format that allows teachers to
learn at their own pace. Popular platforms include Coursera, Udemy, EdX, FutureLearn,
TESOL International Association, and British Council (Kuprijevic, 2024; Ashdemir &
Karaman, 2022; Lisa Marie Tariq, 2024).

Seminars and trainings: Tezikova S.V., Larina T.V., and Plotnikov E.O. (2017) focus
on active forms of teacher training that allow teachers to share professional experience and
demonstrate methods and techniques for rationally solving learning problems. The process of
professional development is effective when teachers have the opportunity to choose providers,

formats, and topics of training.

Practical training, exchange of experience. Teachers can learn about the latest
teaching methods and learning tools (Kupriyevych, 2024; Pavlyk, 2019; Androshchuk et al.,
2022).

Professional conferences allow teachers worldwide to exchange experiences and

participate in workshops. Examples include IATEFL and TESOL (Derakhshan et al., 2020).

Teodora Stankovic (2023) describes the relationship between formal and non-formal
education, emphasising the potential for cooperation between different educational
institutions. Stankovic also emphasises the need to create platforms for teachers to exchange

experiences, which can significantly improve the quality of professional development.

Professional communities: Groups for sharing experiences and support, such as

Facebook and LinkedIn groups, TEFL.org, and the ELT Forum (Kostenko, 2021).

Exchange and internship programmes.: Opportunities for international professional

development. Examples include Fulbright and Erasmus+ (Ashdemir & Karaman, 2022).

Features of professional development of teachers at the non-formal level of

education

Non-formal education for teachers' professional development has the following

features:
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Individual approach: This study focuses on the continuing professional development
needs of English language teachers. The authors examine how these needs affect student
achievement and provide evidence to support the importance of professional development in
improving the quality of learning. Research shows that teachers who have the opportunity to
choose the topics and formats of professional development demonstrate higher levels of
satisfaction and effectiveness in the classroom. This highlights the need for flexibility in
training programmes, which take into consideration the individual needs of teachers

(Derakhshan et al., 2020)

Adaptation to new technologies: The use of modern technology in professional
development that improves learning outcomes highlights the role of technology in teacher
professional development. Technology integration opens up new opportunities for
professional development, but there are barriers, such as more time and support from the
administration. These challenges require the successful integration of technology into the
classroom. Tariq also points out the importance of training teachers in using technology in
their professional work, as it can significantly increase their effectiveness in the classroom.
Teachers proficient in modern technology can create a more interactive and engaging learning

environment (Lisa Marie Tariq, 2024; Ashdemir & Karaman, 2022).

Thus, the professional development of high school English teachers has its specific
features due to the age of students, the content of learning and the requirements for preparing
for external independent testing. Teachers in this category often face challenges such as
motivating students, integrating new technologies into the learning process, and preparing for
international exams. The professional development of English teachers should take these
aspects into account, providing teachers with opportunities to gain new knowledge, improve

teaching methods and adapt to changes in the education system.

Involvement in communities is a powerful tool for professional development.
Kostenko M. O. (2021) explores how professional communities can help teachers improve
their skills and knowledge. These communities, whether formal or informal, are groups of
teachers who share knowledge, experience, and support. By participating in these
communities, teachers can find new ideas for teaching, get support from colleagues, and
develop professional skills through discussion and collaboration. The value of collective

learning in professional development cannot be overstated (Kostenko, 2021).

Overcoming barriers is a crucial part of effective professional development.

Challenges such as lack of time, financial constraints, and insufficient support from the
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administration are common but can be overcome with determination and strategic planning.
Recognizing and addressing these barriers is essential for the successful implementation of

professional development initiatives (Ashdemir & Karaman, 2022; Lisa Marie Tariq, 2024).

Thus, professional development of teachers is a multifaceted process that includes
formal and non-formal education, active participation in communities, and the use of modern

technologies to improve the quality of learning.

Methodology and Procedure

In modern education, it is important to use a variety of research methods to obtain
reliable data on teachers' needs and expectations and to evaluate the effectiveness of

professional development programmes.
The study was conducted in the following stages:

1. Preparatory stage: Formulation of research questions, preparation of
questionnaires and interview schedule.

2. Data collection: Conducting surveys, interviews and observations.

3. Data analysis: Processing and analysis of the collected data and systematising
the results.

4.  Conclusions and recommendations: Formulation of conclusions based on the
findings and development of recommendations for improving the professional development of

a high school English teachers.

A review of open programmes and courses on platforms (Coursera, FutureLearn,

Udemy, etc.), TESOL resources, and the British Council portal was conducted.

Two interviews and a survey were conducted with 11 lyceum teachers to gather
information about English teachers' needs, benefits, challenges, and practical application of

non-formal education for professional development.

To better understand the peculiarities of the English language educational process,
we observed teachers' professional activities (attended 16 lessons) and analysed the teaching

materials they use.

The study found that teachers more often use online courses, webinars, and

participation in professional communities.



14

To find out the attitudes of English language teachers towards professional
development through non-formal education (task 2), we used the following methods: two
questionnaires with 11 teachers; two focus groups with 6 participants; two interviews; and
content analysis of teachers' publications, reviews, and posts on social media and

professional communities.

Combining these methods allowed us to identify the key factors influencing their

participation in such programmes.

We expanded the research circle to clarify and specify the information obtained
during the research procedures at Konotop Lyceum No. 12. We conducted an additional

survey of teachers from other schools involving nine respondents.

The participants of the study were:

The leading group: 11 English teachers from Konotop Lyceum No. 12.
Additional group: 9 teachers from other schools.

Focus groups: 6 participants in each of the two groups.

By the research questions and objectives, we used a combination of different
methods to obtain reliable data on teachers' needs and expectations, as well as to identify

means and methods of professional development:

To collect information on the professional development of high school English

teachers:

The survey: The survey was conducted among English language teachers of a
municipal educational institution in Konotop, Sumy region. A total of 11 teachers took part in
the survey, which included questions about their teaching experience, participation in

professional development programmes, and the effectiveness of these programmes.
Terms of the survey:

° Developed an online questionnaire in Google Forms.
° Ensuring the confidentiality of participants' answers.

° Use structured questionnaires to standardise data collection.
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° Preliminary informing respondents about the purpose and objectives of the

study.

To collect information on non-formal education means used by high school

English teachers for professional development:

Interviews: Two interviews were conducted with English teachers to gain a deeper
understanding of their professional development methods and tools and to assess their

effectiveness.
Conditions of the interview:

° Provide comfortable conditions for the interview so that participants can freely
express their opinions.

° Adherence to ethical standards, including voluntary participation and
anonymity of respondents.

° Recording answers in writing for further analysis.

Observations: We observed teachers' professional activities, attended 16 lessons,

and analysed their teaching materials.

Objective: to analyse the English language teaching process in high school and

identify teachers' needs for further professional development
Procedure:
Attendance at lessons (16 lessons).
Analysis of training materials and practical tasks.
The observation results were recorded in the following way:

° A detailed observation log was kept, and all important moments and changes
in teachers' teaching activities were recorded.

° Analysing the interaction between teachers and students using new methods
and technologies in the classroom.

° Evaluation of the results of implementing new knowledge and skills in the

learning process.
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To collect information about the attitudes of a high school English teachers

towards non-formal education professional development:
Questionnaires: Two surveys were conducted, with 11 teachers participating.
Focus groups: Two focus groups were held with 6 participants.

Results: Qualitative and quantitative data on teachers' preferences, barriers and

needs were obtained.

Content analysis: We analysed teachers' publications, reviews, and posts on social

media and in professional communities.
Keeping a research journal:

Throughout the study, a journal was kept to record all stages of work and the results
of surveys, interviews, and observations. This allowed us to systematise the information

collected and ensure its reliability.
Overview of programmes and courses:
Analysis of literature and resources

Objective: To study the theoretical foundations of non-formal education and

evaluate the available educational programmes for foreign language teachers
Procedure:
Familiarisation with scientific articles, books, and publications in online libraries.
Analysis of online courses, training, and resources of professional communities.
Study of learning platforms (Coursera, EdX, Udemy, etc.)

Study of scientific research and practical cases. Use of resources such as Coursera,

TESOL and British Council.

Result: The study identified effective methods and resources for teacher professional
development. The theoretical framework was formed, and the importance of non-formal
education for professional development was determined. A review of open programmes and

courses on Coursera, FutureLearn, Udemy, TESOL resources, and the British Council portal
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was conducted. The most effective and accessible programmes for non-formal education were

identified. All popular resources are systematised in Table 1 (Appendix A).
Clarification and specification of information:

To clarify and specify the information obtained during the research procedures at
Konotop Lyceum No. 12, an additional survey of teachers from other schools, involving nine
respondents, was conducted. This provided a broader understanding of the professional

development of English teachers.

The research tools we chose proved to be quite effective, as:

The questionnaire provided a quick and convenient way to collect participant data

(Appendix B).

Focus groups allowed us to understand attitudes towards non-formal education better

(Appendix C).

Interviews provided detailed individual responses, and observations provided an

objective analysis of the practical application of knowledge (Appendix D).
Content analysis helped to identify key topics and ideas in professional communities.

Using a combination of these methods allowed us to obtain reliable and meaningful
results that helped to identify the key factors influencing the professional development of high

school English teachers.

Results

The study identified the non-formal education tools used by teachers for their
professional development, their attitudes towards these tools, and their needs for further

training.

For this purpose, a survey was conducted among English language teachers working

in a municipal educational institution in Konotop, Sumy region.

Two surveys were conducted to collect data, including closed and open-ended

questions (Appendix B). It covered such aspects as:
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- Experience participating in non-formal education programmes, including the

number of programmes in which respondents have participated.
- Training formats (online courses, webinars, seminars, workshops, etc.).

- The impact of participation in non-formal programmes on teaching, mainly

changes in learning approaches and teaching methods.

- Assessment of the effectiveness of non-formal education, mainly through teacher

self-assessment.

- Further professional development needs, including preferred training topics and

formats.

The survey results indicate a high interest of teachers in professional development
through non-formal education. The majority of respondents, 14 (70 %) out of 20, said that
participation in such programmes positively impacted their teaching. They reported improved
teaching methods, more effective use of technology, and better communication with students
after participating in non-formal education programmes. In addition, teachers noted that
non-formal education helped them adapt to new challenges in the teaching process,

particularly during the transition to distance learning.

How does the professional development of a high school English teacher take

place?

The study found that high school English teachers are actively involved in
non-formal education for their professional development. The teaching experience of the
respondents shows a significant level of experience: 10 (50%) have more than 15 years of
experience, 8 (40%) have 8-15 years of experience, 2 (10%) have 1-3 years of experience, and
no respondents have less than 1 year of experience. This indicates that there are no
newcomers to the profession. Figure 1 represents the division of the group by work

experiency.
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Figure 1. Teaching experience

@ MeHuwe 1 poky
@ 1-3 poku

@ 8-15 pokis

@ Ginbwe 15 pokis

What non-formal education means do high school English teachers use for

professional development?

Teachers use a variety of non-formal education tools, which are represented in Figure

The most popular forms are:

- Online courses 18 (90%) - a convenient format allowing teachers to study
anytime.
- Webinars 16 (80%) - allow you to gain knowledge from experts in real time.
- Training 15 (75%) - provide practical training.
- Seminars 9 (45%) - facilitate the exchange of experience between colleagues.

- Summer Schools 3 (15%) - offer intensive learning in an informal environment.

Figure 2. Forms of non-formal education

OHnanH-kypcu

Bebinapu

CeMiHapu 9 (45%)

TpeHiHrn 15 (75%)

NiTHi wkonu

IHWI (ykaxiTs)
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Respondents consider the following formats to be the most effective (see Figure 3):

- Masterclasses 16 (80%) - an opportunity to gain new knowledge and share
experiences with colleagues.

- Online courses 11 (55%) - flexibility in learning and the ability to pace yourself.

- Webinars and seminars 8 (40% each) - a convenient format for gaining knowledge

on the job.

Figure 3. The most effective forms of professional development

CemiHapu 8 (40%)
OHnanH-kypcu
MaicTep-knacu 16 (80%)
Bebinapu
KoHdbepeHuiT 6 (30%)

IHWi (BKaXiTh): 0 (0%)

The frequency of participation was also high: 16 (80%) of the respondents attend
non-formal education events several times a year, while 3 (15%) rarely attend (once a year or

less). This may indicate that teachers are keen to improve their skills constantly (see Figure

4).
Figure 4. Frequency of participation

@ PerynapHo (Wwomicaus)

@ Yac Big vacy (kinbka pasis Ha pik)
@ Pigko (pas Ha pik abo pigwe)

@ Hikonm

The main motivations for participating in non-formal education activities are as
follows (see Figure 5):
- Desire for professional development 15 (75%) - teachers want to improve their

skills and knowledge.
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- The need to meet new requirements 11 (55%) - adaptation to changes in curricula

and technology.

Figure 5. Motivation for participation

BaxaHHs npodeciiHoro
PO3BUTKY

15 (75%)

Motpeba BianoBiaaTM HOBUM
BUMOram

MinBuweHHs kBanidikawil ans

) 10 (50%)
kap'epHOro pocTy

5 (25%)

CninkyBaHHs 3 Koneramu

IHWwe (ykaxiTb):

The main obstacles teachers face are as follows (see Figure 6):

- Lack of time 18 (90%) is one of the main problems that prevent teachers from
actively participating in the programmes, so we should mention the need to acquire time
management skills.

- Lack of funding 6 (30%) - limited resources can deter participation in professional

development.

Figure 6. Obstacles

Hectaua yacy 18 (90%)
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What are the attitudes of senior secondary school English teachers towards

non-formal education professional development?

Teachers have a generally positive attitude towards non-formal education (see Figure

7)
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Figure 7. Impact on teaching activities
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After participating in non-formal education activities, respondents noticed the
following positive changes:

- Improved teaching methods 11 (55%) - teachers could introduce new approaches to
the learning process.

- More effective use of technology 14 (70%) - teachers became more confident using
digital resources.

- Better communication with students 11 (55%) may indicate improved interaction
and understanding of students' needs.

- Increased motivation to teach 9 (45%) - programme participation increased
teachers' enthusiasm.

The results of performance evaluation are as follows: 6 (30%) of respondents rated
the effectiveness of non-formal education as average, 11 (55%) as effective, and 1 (5%) as
very effective. This demonstrates the diversity of experiences and outcomes of participation

(see Figure 8).

Figure 8. Performance evaluation
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Answering the question about influence of non-formal professional education on the
level of teachers’ motivation 11 (55%) teachers indicated that participation in non-formal
education did not affect their motivation to teach, while 7 (35%) indicated a slight impact.
This may indicate that teachers are intrinsically motivated, which does not always depend on

external factors (see Figure 9).

Figure 9. Level of motivation
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Key professional development needs include (see Figure 10):

- Latest teaching methods 15 (75%) - teachers strive to introduce innovative
approaches to the learning process.

- The use of the latest technologies 12 (60%) - the need to master new tools for
learning.

- Improving English 12 (60%) - a desire to improve their language skills.

Figure 10. Skills and knowledge
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Respondents assessed their need for professional development in the following areas

(see Figure 11):
- Methods of teaching English: 11 respondents rated it 5 (very necessary).
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- Use of modern technologies: 19 respondents rated it 5.
- Classroom management: 12 respondents scored a 5. This indicates a high level of

awareness of the importance of these aspects.
Figure 11. Needs assessment
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Respondents made several suggestions to improve participation in non-formal
programmes (see Figure 12):

-Reducing the workload by 8 (40%) - the need for administrative support to
participate in programmes.

- Access to free programmes 16 (80%) - teachers need opportunities for free training.

Figure 12. Suggestions and recommendations
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Overcoming obstacles: 90% of respondents cited lack of time as the main problem,

while 30% cited lack of funding.

The teachers who participated in the interviews described their professional paths,

highlighting the key stages they have passed. One of the teachers has over 20 years of
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experience, starting with a diploma and working at a school. Others also noted the importance
of professional development, career growth, and self-education. They noted that planning and
organising classroom work, stimulating student activity, and taking an individual approach to
each student were important aspects.

Basic education and advanced training courses became the basis for further
development.

Teachers shared their experiences completing courses and programmes, particularly
those from the Regional Institute of Postgraduate Education, the British Council, Coursera,
EdEra, and TalkEn.cloud.

Most said that programmes, including smart boards, online platforms and
psychological training, were beneficial.

They especially noted that courses on the British Council and Coursera platforms
were the most powerful in their professional development.

Teachers indicated that they used various forms of non-formal education. Five
teachers mentioned the importance of training, three mentioned master classes, and all
mentioned webinars, which allow them to gain new knowledge and share experiences. They
also emphasised that interaction with methodologists, administrators, and colleagues was
important to professional development.

Thanks to non-formal education, teachers have noticed changes in their teaching
style. Introducing project-based activities and research methods helped develop students'
communication skills. More active use of media resources has become an important element
of the learning process. All teachers pointed out the benefits of non-formal education, and the
answers were the same:

° Non-formal education allows one to acquire the necessary knowledge.

° It promotes the development of creativity and critical thinking.

° The flexibility of non-formal education allows us to solve various educational
problems.

Respondents' answers about the difficulties they face were also typical:

Two respondents said they could not overcome these difficulties due to lack of time
and knowledge.

Technical difficulties: Four participants noted that the introduction of new
technologies requires information technology literacy. Therefore, they had to take courses to
master new tools. One respondent noted that the support of colleagues in overcoming

technical difficulties was important.
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The study confirms the importance of non-formal education for the professional
development of English language teachers. It also points to the need for further improvement
of training programmes that meet teachers' needs. The findings of the study can serve as a
basis for developing new professional development strategies that incorporate non-formal
education elements and for implementing recommendations to improve the effectiveness of

existing programmes.

Results of the analysis of resources and opportunities for professional

development of English teachers

The modern education world requires teachers to improve their skills and knowledge
constantly. The professional development of English language teachers is becoming an
important aspect of their work as new methodologies, technologies and approaches to
teaching are constantly changing. In this context, non-formal education plays a key role by
providing teachers access to various resources, platforms and learning opportunities.
Therefore, we have analysed several resources and summarised and systematised the main
tools to help English teachers remain competitive and effective in their profession. The results

of the analysis are presented in Table 1 (Appendix A).

Thus, online courses allow teachers to learn new teaching methods, modern
technologies and other important aspects of education in a convenient format. Platforms such
as Coursera, EdX, and FutureLearn provide access to courses from leading universities and
industry experts. Teachers can choose courses based on their interests, take them at their own

pace, and receive certificates that confirm their achievements.

Webinars allow teachers to learn from experts in real-time, discuss current issues,
and share experiences with colleagues. They often include interactive elements, such as Q&A,
to promote a deeper understanding of the topic. Webinars can cover various aspects of English
language teaching, from grammar to using new technologies in the classroom.

Attending conferences provides an opportunity to learn about new research,
techniques and innovations in English language teaching. Conferences such as TESOL or
IATEFL bring together teachers from all over the world to discuss global trends in teaching.
They also offer the opportunity to attend workshops to apply new knowledge practically.

Joining online and offline professional communities can be useful for sharing ideas,
resources and support. Social media sites such as Facebook and LinkedIn have groups for

English language teachers to discuss news, share materials, and get advice. These
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communities can also organise meetings where teachers share experiences and make

professional contacts.

The platforms allow teachers to share their own learning materials and lesson ideas,
which helps to improve teaching. There are also ready-made lessons, tests and other

resources, which saves time on preparation.

Language clubs and communities help teachers improve their English
communication skills, an important aspect of their professional development. Participation in
such clubs allows one to practice public speaking, receive feedback and develop

self-confidence.

YouTube video tutorials and podcasts about teaching English allow teachers to get
new ideas and approaches to teaching at their convenience. Podcasts can cover topics related

to modern teaching methods or interviews with experts in the field.

Programmes such as Fulbright and Erasmus+ offer opportunities for internships and
exchange of experience between teachers from different countries, which contributes to
international professional development. Participation in these programmes allows them to
gain new perspectives and learn about other countries' cultural characteristics and educational

systems.

Regularly reading articles, books, and journals on pedagogy and teaching methods
helps teachers stay current with new ideas and approaches. Professional journals, such as
English Teaching Professional or The ELT Journal, offer articles written by experts that can

improve teaching and inspire new lesson ideas.

Collaboration with more experienced colleagues can provide valuable advice and
support that fosters professional growth. Mentors can help teachers develop their skills by
providing feedback on their work, suggesting resources and sharing their experiences. This

can be particularly useful for new teachers just starting their careers.

To summarise, these non-formal learning tools can help English teachers stay current

with new trends, improve their professional skills, and provide quality student learning.

Teachers regularly attend online courses on English language teaching methods.

These courses update them on the knowledge and skills needed to teach effectively.
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Teachers note that webinars are an important part of their professional development.
They allow them to receive up-to-date information on the latest teaching methods and discuss

relevant issues with colleagues and experts.

Experienced teachers actively participate in summer schools held both in Ukraine
and abroad. Summer schools provide an opportunity for intensive training and exchange of

experience with colleagues from other regions and countries.

Teacher training on various aspects of English language teaching helps them develop

their professional competencies and improve their teaching approaches.

Teachers attend masterclasses run by education experts to learn new methods,

technologies and approaches to teaching.

Oxford University Press and its organisations provide a variety of learning resources,
including textbooks, articles, study guides, and other materials that teachers regularly use in
the classroom. These resources ensure that they are effective and impactful and significantly

systemise students' knowledge.

Thus, the main needs of teachers in terms of professional development are:

1. Improving linguistic and foreign language competencies: Teachers need to

regularly improve their knowledge and skills in English to teach the subject effectively.

2. To ensure compliance with modern educational standards, curricula must be

quickly adapted.

3. There is a great need to master new technologies and teaching tools to help

teachers make learning more effective and interesting.

4. Teachers need support and resources to prevent professional burnout, including

psychological support and professional development.

5. Teachers need support from the school administration regarding resources,

professional development opportunities and moral support.

These observation results can serve as a basis for further improving the professional
development of English teachers and for developing new methods and approaches to their

training and support.
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The focus group and interviews revealed that English teachers' attitudes towards
non-formal professional development are quite positive, indicating the existence of certain

common trends.

Firstly, an important motivation for participating in non-formal education is the
desire to improve their professional qualifications and gain new knowledge and skills to
improve teaching and learning quality. Teachers know the importance of continuous

self-improvement in a rapidly changing educational environment.

Secondly, the frequency of teachers' participation in non-formal education
professional development activities also indicates their professional activity. Usually, teachers
who are systematically developing their professional skills are constantly involved in
seminars, webinars, training, and online courses. Such regular participation helps to maintain

a high level of professional competence.

Another important aspect is the confirmation of participation in non-formal
education activities. Certificates, diplomas, and reports on learning outcomes can provide

confirmation, facilitating official recognition of the knowledge and skills acquired.

It is worth noting that most teachers positively assessed the impact of non-formal
education on their professional activities. In particular, they note that the knowledge gained

helps them to improve teaching methods and adapt teaching materials to modern needs.

In addition, their participation in non-formal educational activities has led to changes
in teaching methods. Teachers are introducing the latest pedagogical approaches and

innovative technologies, increasing the effectiveness of their work.

Finally, active teachers regularly update their teaching content by integrating new
materials and technologies into their practice to meet modern educational standards. This

ensures that the learning process is up-to-date and contributes to improving students' skills.

General recommendations:

° Introducing online courses and webinars as a mandatory part of professional
development.
° Organising professional discussion groups to share experiences among

teachers.
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° Supporting individual development through non-formal education through
mentoring or counselling.
° Encouraging teachers to participate in professional communities to share

best practices.

Discussion

Our study on the professional development of high school English teachers through
non-formal education has unearthed several crucial aspects that demand attention. These
findings are not just informative, but they also hold significant implications for the future of

teacher professional development.

The ratio of formal and non-formal education. The relationship between formal
and non-formal education is an important consideration in teacher professional development.
Formal education typically involves structured programmes of study that lead to formal
qualifications such as diplomas and certificates. In contrast, non-formal education allows

teachers to choose their development paths and adapt learning to their needs and schedules.

It's important to note that non-formal education is not a replacement for formal
education, but a valuable complement. It provides teachers with the flexibility to choose their
learning paths and adapt to their needs and schedules. This balance empowers teachers to
better tackle current educational challenges by integrating new technologies and

methodologies into their practice.

Motivation of teachers to participate in non-formal education professional
development programmes. Teachers' motivation to participate in informal professional
development programmes is a critical factor influencing their readiness to learn. Teachers
aware of the importance of continuous professional development usually have a high intrinsic
motivation. The main motivations are the desire to improve their professional skills, adapt to

changes in curriculum and technology, and improve the quality of learning for their students.

However, as the survey results show, specific barriers, such as lack of time, financial
constraints and administrative support, may reduce teachers' motivation to participate in
non-formal education programmes. Therefore, it is important to create conditions that
facilitate teachers' active participation in such programmes, including administrative support,
access to free resources, and the possibility of obtaining credits or certificates for participation

in programmes.
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The impact of teacher professional development on the quality of student
learning is significant. Teachers who complete non-formal education programmes introduce

new teaching methods, positively impacting student engagement in the learning process.

Participation in training and webinars allows teachers to acquire new knowledge and
skills that they can apply in practice. This, in turn, helps to increase students' motivation,
improve their academic performance, and foster a positive attitude towards learning. For
example, teachers who introduce interactive teaching methods may notice that students

become more active, engaged, and cooperative.

Thus, teacher professional development not only improves their skills but also
directly affects the quality of education received by students. This creates a positive cycle,
where improved teacher skills lead to improved student learning outcomes, which in turn

increases the prestige and effectiveness of educational institutions.

Availability of differentiated professional development programmes is an
important aspect that allows teachers to meet the different needs of their experience. For
beginners, it is important to provide basic knowledge and skills to help them adapt to the new
working environment. Experienced teachers may need more specialised programmes covering

the latest teaching methods and technologies.

Master trainers need to provide opportunities for sharing experiences and developing
leadership skills. For example, mentoring programmes can be useful for those who want to
pass on their knowledge and experience to younger colleagues. Such a differentiated approach
to professional development allows each teacher to find the most appropriate programmes for

themselves, contributing to improving the overall quality of education.

It is also important to consider the specifics of subjects and disciplines, as different
subjects may require different teaching approaches. For example, mathematics teachers may
need training in using new technologies in teaching, while humanities teachers may focus on

developing critical thinking and analysis skills in their students.

Thus, differentiated professional development programmes not only meet teachers'
needs but also contribute to the overall improvement of the quality of education in educational

institutions.



32

Recommendations for improving programmes. To improve the accessibility and

effectiveness of non-formal education for English language teachers, it is proposed:

° Organising flexible teaching schedules that take into account teachers'

workloads.

° Financial support for participation in training programmes from educational
institutions.

° Expanding access to free educational resources, such as open online courses

and learning platforms.

° Involvement of experienced teachers and trainers to conduct workshops
and seminars.

° Creating local professional communities to facilitate the exchange of

experience and ideas.

The study has confirmed that non-formal education is a powerful tool for the
professional development of teachers. Konotop Lyceum No. 12 teachers are highly interested
in improving their skills through various forms of learning. Implementing the proposed
recommendations will remove existing barriers and increase the effectiveness of non-formal
education, contributing not only to the professional development of teachers but also to the

development of Ukrainian education in general.

Thus, our study confirms the importance of non-formal education for the
professional development of English teachers. Not only does it contribute to their professional
development, but it also has a positive impact on the quality of student learning. To make
non-formal education programmes more effective, it is necessary to provide access to free
resources, organise administrative support, and create conditions for flexible learning that

meet teachers' needs.

All stakeholders in the educational process must work together to create a favourable
environment for professional development. This collaborative approach ensures that everyone

is included and contributes to the larger mission of improving education.

Conclusion

The study of the professional development of high school English teachers through
non-formal education has revealed several important aspects that emphasise the importance of

this process in the modern educational system.
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There is a high interest in professional development. Most teachers are actively
involved in non-formal education programmes, which indicates their desire to improve their
professional skills and knowledge continuously. The study found that participation in
professional development programmes positively impacted teachers' teaching performance.
This confirms that they are aware of the importance of continuous learning in a rapidly

changing educational environment.

The effectiveness of non-formal education contributes to improving teaching
methods, introducing new technologies, and enhancing teachers' communication skills. They
noted that the new approaches they learned during their training helped them interact better
with students. This, in turn, has a positive impact on the quality of student learning as teachers

become more adaptive to their students' needs.

Teachers have identified a need to develop new teaching methods and use modern
technologies. They want to learn more about integrating digital tools into the learning process.
This indicates the need to adapt professional development programmes to the specific needs

of teachers, which will allow for more targeted learning.

The main barriers to participation in non-formal education programmes are time and
financial constraints. Teachers report difficulties in balancing their studies with their main job.
This calls for school administrations and educational organisations to develop strategies that
support them in pursuing professional development. For example, flexible study schedules or

funding for course participation should be considered.

Enhancing the effectiveness of non-formal education programmes requires a
multi-faceted approach. This includes providing access to free resources, organising
administrative support, and creating conditions for flexible learning that meet teachers' needs.
Additionally, engaging experienced practitioners to conduct workshops and seminars can
equip teachers with practical skills and knowledge, further enhancing the quality of

professional development.

The study confirms the importance of non-formal education as a powerful tool for
the professional development of English language teachers, which contributes to improving
the quality of education in Ukraine. Implementing the recommendations can significantly
improve the teaching process and prepare teachers for modern challenges, providing them

with the necessary knowledge and skills for a successful career in a globalised world.
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Non-formal education plays an important role in the professional development of
high school English teachers. It allows teachers to independently determine the direction of

their development and respond quickly to changes in the educational environment.

It is important to consider teachers' individual needs, provide access to a variety of
learning modalities, and create a favourable environment for innovation. A systematic
approach to professional development, including mentoring, support from the administration,

and the integration of new technologies, can significantly improve the quality of education.

Further research could focus on the impact of different professional development
models on students' learning outcomes, including the development of individual motivation
for non-formal education, as well as on the experience of other countries in this area. This will
allow us to find effective solutions to improve the quality of professional development for
English teachers. It is also important to investigate how changes in educational policy can
affect teachers' professional development and study the role of international organisations in

supporting teachers' professional development.

Thus, the professional development of English teachers is a key factor in improving
the quality of education, and its effectiveness depends to a large extent on adapting
programmes to the real needs of teachers and creating favourable conditions for their

professional growth.
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Appendices

Appendix A

Table 1. Ways of professional development of English teachers

IResource Resource |Interface Cost  [Level Brief description |Link Additional features
Name Type language (user/material)
Coursera Online English, Paid  andMiscellaneous  Courses in Englishcoursera.org Certificates,
platform Ukrainian free courses teaching methods, specialisations,
(some linguistics,  learning forums
courses) psychology
|Udemy Online English, Paid Miscellaneous A wide range ofudemy.com Flexible study
platform Ukrainian courses courses from schedule, the ability
(some independent  tutors, to teach your|
courses) including English courses
teaching methods



http://coursera.org/
http://udemy.com/

EdX Online English
platform
FutureLearn Online English

platform

TESOL Professional English
International organisation

IAssociation

Paid andMiscellaneous

free courses

Most Miscellaneous
courses are
free of

charge

Paid Miscellaneous
membershi
p fees, paid

courses

Courses from the

world's leading
universities, including
English teaching

methods

Courses for teachers, futurelearn.com

including TEFL and
other  aspects  of

teaching

Online courses,
webinars, conferences

for English teachers

edx.org

tesol.org

Certificate,

specialisations

Forums

discussions

Certificates,
networking

colleagues
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and

with



http://edx.org/
http://futurelearn.com/
http://tesol.org/

IRanok

[Publishing
Academy

|British

Council

acmillan

ducation

ecarson

ducation

Publishing Ukrainian
house,
training

centre

International English,

organisation Ukrainian

Publisher  English

Publisher  English

Paid High school
seminars, English teachers
trainings,
materials
Most Miscellaneous
materials

are free of

charge

Free

webinars  Miscellaneous

Free Miscellaneous

webinars

40

Seminars, training andhttps://academyr Certificates,

methodological anok.com.ua/  opportunity to
materials for high purchase  training
school English materials

teachers

Webinars, online britishcouncil.or Free certificates,
courses and materialsg.ua forums for teachers
for teaching English

Webinars on newmacmillaneducat Access to copyright

textbooks andion.com materials

teaching methods

Webinars on Englishpearson.com Access to copyright

teaching methods materials



https://academyranok.com.ua/
https://academyranok.com.ua/
http://britishcouncil.org.ua/
http://britishcouncil.org.ua/
http://macmillaneducation.com/
http://macmillaneducation.com/
http://pearson.com/

LATEFL

TESOL

Professional English

association

Professional English

association

Paid Miscellaneous
membershi

p fees, paid

participatio

n in

conferences

Paid Miscellaneous
membershi

p fees, paid

participatio

n in

conferences

Annual
online resources for

teachers

International
conferences,  online

resources for teachers

conference, iatefl.org

tesol.org
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Ability to publish

articles, networking

Ability to publish
articles

networking



http://iatefl.org/
http://tesol.org/
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Appendix B

OnuryBanbHMK VIS BYMTE/IIB AHIVIIHCHKOI MOBH 110710 IPOdeciiiHOI0 pO3BUTKY
yepe3 He(popMaJIbHY OCBITY

[ITagoBHI BUMTEN aHIIINCHEKOT MOBH!

3anpomryemo Bac B3sTH y4acTh B ONHUTYBaHHI, SIKE MPHCBSYCHE BUBYCHHIO
0COONIMBOCTEN BalIoro npoQeciiHoro po3BUTKY 3acobamu HedopmanabHOi OcBiTH. Baria
JIyMKa JIOTIOMO’K€ HaM Kpaie 3po3yMmiTH, ski (GopmMu HedOpMaabHOTO HABYAHHS €
HaWOUIbI epeKTUBHUMHU JUIS TiABUINCHHS KBami(ikallii BANTENIB, a TAKOXK K1 MOTpeOH Ta
BHUKJIUKY BUHHUKAIOTH Y I[bOMY TPOIIECi.

OnuryBanHs 3aiiMe npubnuzHo 10-15 xBunuH Bamoro yacy. BoHo € aHOHIMHUNM, a
BCl BIAMOBiAI OyayTh BUKOPHUCTAHI BHKIIOYHO JUISL JOCHIAHUIBKUX Lijel. Bama ydacts
Ty’Ke BOXJIMBA JUIs HAC 1 CHPUSATHME MOKPAIIEHHIO OCBITHIX IMPOTPaM JUIsl BAUTEIIB.
Jsixyemo 3a Barry migTpUMKy Ta TOTOBHICTH MOAITUTHCS CBOIM JOCBiIOM!
Bci Bignogiai OyayTh KoH(D1ASHITIHHIME!
3ipouka (*) ykasye, 110 3anuTanHs 000B’ I3KOBE
Bame im'si:
Barmra Bigmosins

Bamr Bik: *

Barma BinoBias

Cratb:*
YOJL.
JKIH.

Tun Bamoro HaBuajabHOTO 3aKiaTy ™
MICBKHHI

CUITBCHKUNA

1. Ckinbku pokiB Bu BukiagaeTe anmmicbKy MoBy?*

Mesiiie 1 poky



43
1-3 poku
8-15 pokiB
Binpme 15 pokis

2. Yu 6panu Bu yyacts y nmporpamax HeopmManbHOi OCBITH U1 TpodeciitHoro
PO3BUTKY?*

Tak
Hi

3. Skuro Tak, To Aki popmu HePopmanbHOI OcBiTH Bu BUKOpHCTOBYBaIn?

Omnnaiin-Kypeu
BebGinapu

Ceminapu

Tpeninru

JIiTHI MIKOJIH

[Hmmi (ykaxite):

4. SIx vacto Bu BimBimyere 3axoau HehopMambHOT OCBITH IS TTiBUIIICHHS
kBautipikarii?*

Perynspno (mmomicsiis)

Yac Bijg yacy (KiJgbKa pa3iB Ha PiK)
Pinko (pa3 Ha pik abo piaiie)
Hixomu

5. SIxi 3minu Bu nmoMiTiin y CBOiM BUKITAJAIbKiH iSUTBHOCTI MICHsI y9acTi B
3axoqax HeopMaIbHOT OCBITH?
(MoxHa BubpaTtu Kinbka BapiaHTiB)*

[TokparieHHs: METOMKHN BUKJIQTaHHS

Binbi eekTHBHE BUKOPUCTAHHS TEXHOJIOTIN
Kpara komyHikaiist 3 yqHIMHA

3pocTaHHs MOTHBALT 10 BUKJIAJaHHSA

Inme (ykaxite):
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6. SIxk Bu ormiHtoere eekTHBHICTh HEOPMAIIbHOT OCBiTH Yy Bariii npodeciiinii
misutbHOCTI? *

Jyxe epeKTUBHO
EdexruBao
Cepennbo

He nyxe edexTuBHO
He edextuBHO

7. Yu BIuMHYJO 1€ Ha Bamr piBeHb MOTHBaii 10 BUKIaJaHHS? ™

Tak, 3Ha4HO
Tak, He3HAYHO
Hi

8. SIxi HaBWuku ab0 3HaHHSA Bu x0oTinu 6 po3BuBaTH HaWOLIbIIE? *

ITornmu6nenHs 3HaHb aHITIHCHLKOI MOBHU
HoBiTHI METOAUKN BUKJIAJAHHS
BuxopucTanHst HOBITHIX TEXHOJIOT1H
VrpaBniHHs HaBYaTbHUMHU TPOCKTAMU
Inme (ykaxiTte):

9. OuiHiTh cBOIO NOTPedy y MpodeciiiHOMY pO3BUTKY 3a HACTYITHUMH HaNpsSIMKaMHU
(1 — He moTpibHO, 5 — My>ke MOTPiOHO): *

MeTtonuka BUKJIaJaHHS aHTIIIHCHKOT MOBU
BukopucranHs cy4acHUX TEXHOJIOTIH y HaBYaHHI
YpaBiiHHS KIIaCOM

OniHIOBaHHS Ta TECTYBaHHS YUHIB

[TigBuIIEHHS MOBHOI KOMIIETEHIIIT

[HII1 (BKaXITh):

10. SIki ¢popmaru ipodeciitHoro po3BUTKY B BBaxkaeTe Halie()eKTUBHIITUMU?
(BuOEpITH BCl, 110 MIXOIATH): *

Ceminapu
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Omnnaiie-Kypen
Maiicrep-kiacu
BebGinapu
Kondepenii
[H1m (BKaXiTh):

11. I1lo Bac moTuBYy€ Opatu yyacTs y 3axojax HeopMabHOi OCBITH?*

Bbaxxanus npogeciitHoro po3BUTKY

[ToTrpeba BiAMOBIIaTH HOBUM BUMOTaM
[TimBumenns kBamiikarii st Kap’€pHOTO POCTY
CrinKkyBaHHS 3 KOJIETaMu

[Hme (ykaxiTh):

12. 3 sxumu nepenoHamMu Bu cTHkaeTecs npu ydacTi y 3axoaax npogdeciiHoro
PO3BHUTKY? (BUOEPITH BCi, IO MiIXOAATH): *

Hecraua vacy

BincytHicTs hiHaHCYBaHHS

O6mesxenuit noctyn Ao iHdopMmarii
BiacyTHiCTh MiATpUMKH 3 OOKY aaMiHicTparil
[T (BKaXITB):

13. [llo, Ha Bamy n1ymMKy, MOIJI0 6 MOJIETHIUTH y4acTh Y He(opMaIbHUX
nporpamax?*

[TinTpuMKa MIKOIN

3MEHIICHHS HABaHTAKEHHS
Joctyn 10 6e3KOMTOBHUX IPOTpam
[Hmi (ykaxite):

14. fxi y Bac € mpomo3wuiiii o0 MoinmeHHs mporpaM HeopMaabHOT OCBITH AJIS
BUMTENIIB aHIIHChKOT MOBH? ™

Bara BiinoBias



lupo asikyemo Bam 3a yyacTh B ONUTYBaHHi!

Bami BignoBizi € HaA3BUYAKHO IIIHHUMH VISl HAC 1 JOMIOMOXKYTh Y TIOKpAICHHI MPorpam
npodeciitHoro po3BUTKY /s BuuTeNiB. baxkaemo Bam ycmixiB y nmogansimiid podoTi Ta
MOCTIHOTO HATXHEHHS HA NMUISAXY J0 BIOCKOHAJICHH!

3 moBaroio,
Komanna mocniokeHHs
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Appendix C

IIntannsa nJist 00roBopeHHs HA GOKYC-TPyIi JJIsl JOCIIIKEeHHS CTABJICHHS
BYHUTEJIIB aHIUIiCHKOI MOBH /10 IpodeciiiHOro po3BUTKY Yepe3 HeopMaibLHY OCBITY:

1. Slxmii Bam AocBig yyacTi y nporpamax He)opMaJibHOI OCBITH 151
npogeciiiHOro po3BUTKY?

SIxi mporpaMu B BiJBiyBaJli OCTaHHIM YacoMm?
Yu Oynu 1l mporpaMu KOpUCHUMH Juisa Bac? Sk came?

2. SIki popmu HedopMaIbHOI OCBITH BH BBa)Ka€Te HAOLIbII e()eKTUBHUMH
AJs npogeciiiHoro po3BuTKy?

Uwu HajaeTe BM mepeBary oHJIaiH-Kypcam, BeOiHapam, ceminapam, abo
iHIMM Gopmam? Yomy?

3. SIki TpyaHoOIi BM 3ycTpivya/u NpH y4acTi y nporpamax He)opMaIbHOI
ocBiTu?

Uwu BiguyBaid BU HECTauy 4dacy, piHaHCOBI 0OMEKEHHsI, a00 1HII
MepeIKoaun?

Sk BU gonanu i TpyaHOIi?

4. SIx He(popMaJIbHA OCBITA BIUIMBA€ HA Bauli npodeciiiHi HABHYKHU Ta
BUKJIaJaHHA?

Uu moMiTHIIM BH 3MIiHHU Y CBOIM METOAMIN BUKJIQJAHHS ITICIIS y9acTi y TAaKUX
nporpamax?

SIxi HOB1 HABUYKH a00 3HAHHS BU 3100Yy/IH 3aBASKU HEQPOPMAIIbHIM OCBITI?
5. SIki Temu a00 HaNPAMKY VI HABYAHHA BaM HailOlIb1I HiKaBi TA KOPUCHI?

Uu € KOHKpETHI TeMH, 5Kl B Oa)KaeTe ITMOIIe BUBUUTH?

Sk Bu oOupaere nmporpamu, 0 BiAMOBIIAI0Th BaIIMM HOoTpedam?

6. SIk BH oniHIO€TE e(peKTHBHICTH NporpaM HeOpMaIbHOI OCBITH Y
NOPiBHAHHI 3 (OPMATIBLHOIO OCBITOI0?

UYu BBakaeTe BU, 10 He(hopMasbHa OCBITa € OUIBLI THYYKOIO Ta
aKTyaJIbHOIO?

SIki mepeBaru Ta HeoJiKK BU OauuTe B 000X popmax ocBiTH?



7. SIki pexoMeHaalii BU MOIJIM O HAIaTH KoJIeraM, iKi TIIbKHA MOYUHAKTH
3aiiMaTHics HeOpMATbHOIO OCBITOI0?

SIki pecypcu BU O TOPEKOMEH TyBau?
Sk xpaiie opraHi3yBaTu CBO€ HaBUaHHS?

8. Uu BBaxKka€Te BU, 110 HIKO0JIA HAIA€ JOCTATHIO MiATPUMKY ISl Y4acCTi y
nporpamMax HegopMaJbHOI OCBiTH?

[I{o MoxHa Oys10 O MOKPAIIUTH B LILOMY ILIaHi?

SIKy poib Bifirpae aaMiHICTpallisl IIKOJIH y BalloMy podeciitHomy
PO3BUTKY?

9. Sk BM 6aunTe PO3BUTOK HePOPMAJILHOI OCBITH Y Maii0yTHbOMY ?
SIki TeHeHIII1 BU BBa)KAa€Te HAUMEPCIEKTUBHIIIMMHU?

SIxi HOBI (hopmMH 20O TEXHOJIOTI, Ha BaIlly TyMKY, MOXXYTb OyTH
BIPOBAHKEHI?

10. SIk BU MOTHBYETE cede 10 MOCTIHHOrO NPo(eciiiHOro PO3BUTKY Yepe3
He(popMaIbHY OCBIiTY?
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Yu maere BM 0COOHUCTI cTpaTerii abo METOAM A MiATPUMaHH MOTHUBAIi1?

SIk BIUTMBA€ y4acTh y mporpamax He)opMaJbHOI OCBITH Ha Bally OCOOUCTY

MOTHBAIIIIO Ta 3a70BOJICHICTh Tpodeciern?
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Appendix D

Cuenapiii Ta 3anuTaHHA 1JIs IHTEPB'10 010 NPodeciiHOro pO3BUTKY BUUTEIiB

aHIJIilicbKOI MOBH
IllaHOBHI KOJIETH,

Mene 3ByTh JI1000B, 1 51 paja MOXJIMBOCTI NMPOBECTH 3 BaMU IHTEPB'I0 Ha TEMY
npodeciiHOro pPO3BUTKY BUUTENIB aHDIIWCHKOI MOBHM CTapIIoi MIKOJIM 3aco0aMu
HedopmansHOi ocBiTH. Lle mocnmimkeHHs Mae Ha METI BUSBUTHU, K HedopMajabHa OCBITa
MOJKE CIIPUSATH BalioMy MpodeciiiHoMy 3pOCTaHHIO 1 MOKPAIIEHHIO HABYAILHOTO MPOIIECY.
S BBaxkaro, MmO Balli AyMKH Ta JOCBIJ € HAA3BUYANHO BAKIMBUMH JI TIHUOIIOTO

PO3YMIHHS ITI€T TEMH.
3ipouka (*) ykasye, 1110 3auTaHHs 000B’I3KOBE

1. OnuwiTb Bawl NPodECiNHUM WNAX Y BUKNAaL4aHHI aHIMINCbKOT MOBW. AKi KNKOYOBI

eTanu B1 NponLnn?*

2. Aki kypcun abo nporpamu NigBULLEHHS KBanidikauii Bu npoxogmnn? Aki 3 HUX

BUABUANCS HAnNBIiNbLL KOPUCHUMU?*

3. Axi popmun HedbopmarbHOT OCBITU BU BUKOPUCTOBYBAIM y CBOEMY NpodecinHoMy

po3BuUTKy? YoMy BM ob6panun came ui popmn?*

4. FAAKi 3MiHM y BaloMy CTUAi BUKNagaHHA Biabynucs 3aBasakn HedhopmarbHin

OCBITI? HaBeAiTb KOHKpETHI npuknaan.*

5. Aki nepeBaru B 6aunTte y HedpopMarnbHil OCBITI AN BUMTENIB? AK Lie BNMBAE Ha

HaBYanbHWM npouec?*

6. AKi TpyAHOLL BM Manu nig Yyac BNnpoBagXeHHA HedhopMaribHOT OCBITM Yy BaLUiin

npakTuui? Ak BM ix nogonann?*

JlsikyeMo 3a Ballly TOTOBHICTh MOALTUTHCS CBOIM AOCB1IOM!

3 moBaror, KOMaHaa A0CiKeHH!



