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Linguistic and psychological-pedagogical aspects of
foreign languages teachers and lecturers training:
innovative approaches

The aim of the article is a complex analysis of the linguodidactic and psychological-
pedagogical aspects of training foreign language teachers in the context of modern
trends in the educational process. Special attention is paid to integrating innovative
methods and approaches aimed at the formation of teachers’ professional
competence.

Methodology: Linguodidactic aspects providing a methodological basis for the
defining of innovative approaches to teaching foreign languages demanded a
thorough qualitative research of studies on modern communicative methods,
project activities, the use of information and communication technologies (ICT),
and interactive learning that prevail in the methodology of FL at the present stage.
The psychological-pedagogical aspects of foreign languages teachers training in
the light of modern trends involved the critical analysis of modern emotional
intelligence development researches, as well as studies on creating a motivational
environment, reflection, and management of the educational process.

Scientific novelty: The study proposes for the first time the integration of linguodidactics,
psychological, and pedagogical aspects of foreign language teachers’ training that
highlight innovative approaches to intercultural competence formation. The research
paper emphasizes the need to form a critical thinking, reflective culture in teachers to
provide their ability to self-regulate in a dynamic educational environment.
Conclusions: integration of modern linguodidactic and psychological-pedagogical
approaches in training foreign language teachers contributes to their professional
mobility, ability to self-development, and successful implementation in changing
educational realities. Combining theoretical knowledge with practical skills
contributes to improving the quality of educational services. The use of modern
technologies, such as online resources, distance learning platforms, and mobile
applications for language learning, is a key aspect of preparing teachers for work
in the digital age.
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Problem statement. The modern education system is constantly
changing due to globalization processes, digitalization, and the growing
need for intercultural communication. Teaching foreign languages has
become not only an educational process but also an important tool for
integration into the global space. In this context, the training of highly
qualified teachers and lecturers of foreign languages is gaining strategic
importance. The main problem is ensuring an effective combination of
theoretical knowledge and practical skills necessary for teaching foreign
languages in modern challenges. Linguistic and didactic aspects require
updating teaching methods aimed at developing communicative and
intercultural competencies. At the same time, psychological and pedagogical
aspects focus on the formation of teachers’ emotional intelligence, and their
ability to create a motivating learning environment and take into account the
individual characteristics of students. The complexity also lies in the need
to integrate information and communication technologies into the
educational process. Teachers need to have modern tools for distance and
blended learning that meet the needs of the digital generation of students.
Thus, the question arises: how to ensure holistic teacher training that
includes linguistic and didactic competence, psychological and pedagogical
flexibility, and skills for working in a digital environment? Solving this
problem requires an integrated approach that combines innovative teaching
methods, the development of intercultural competence, and the emotional
resilience of teachers.

Analysis of research and publications. The problem of training
teachers and lecturers of foreign languages, in particular, considering
linguodidactics, psychological-pedagogical, and digital aspects, is actively
considered both in Ukraine and abroad. Various approaches and methods
proposed by scientists allow us to better understand how to most effectively
form the professional competencies of foreign language teachers who
studied Linguodidactics aspects: P. Strevens focuses on communicative
teaching methods in his works, emphasizing that language learning should
be based on real communicative situations, which allows students not only
to master grammar and vocabulary but also to effectively use the language
in different contexts. He emphasized the importance of using authentic
materials that bring the learning process closer to real conditions.
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D. Graddol, known for his works in the field of globalization and English as
an international language of communication, points to the need to introduce
new teaching methods, focusing on pragmatic, communicative aspects,
rather than traditional grammar teaching. His research emphasizes the
importance of intercultural competence as part of language education. S.
Evans explores the issue of foreign language teaching methods, paying
attention to the role of interactive approaches and technologies in the
educational process, which contribute to the development of critical thinking
and independent work of students.

Psychological and pedagogical aspects: R. Philipson studies the
issues of globalization and linguistic imperialism, in particular the impact
of English on education in different countries. He emphasizes the
importance of taking into account the cultural and social context in
teaching foreign languages, especially in conditions of intercultural
communication. T. Ricento investigates the influence of psychology on
teaching methods, in particular the role of teachers’ emotional intelligence
in creating a favorable learning environment. He emphasizes the
importance of the motivational aspect of learning, which has an impact on
students’ success in language learning.

Ukrainian researchers O. Sukhomlynska and N. Guziy are also actively
researching the psychological aspects of education. O. Sukhomlynska
emphasizes the importance of an individual approach to students, taking
into account their emotional and cognitive needs. N. Guziy focuses on the
development of motivation in the learning process and interaction with
students.

Innovative methods and digitalization: M. Prensky introduced the
concepts of «digital natives» and «digital emigrants», emphasizing that
modern students have a high level of digital skills, which requires teachers
to adapt traditional methods to new technological conditions. The study of
the impact of digital technologies on the learning process is one of the key
topics in pedagogical research. G. Bates in his research analyzes the use
of information and communication technologies in learning. He considers
the effectiveness of using platforms such as Moodle, as well as online
resources and mobile applications for language learning, which greatly
facilitate access to educational materials and contribute to the
development of student autonomy. In Ukraine, research in this area is
being conducted by T. Yatsenko and I. Lytvynenko, who propose the
integration of digital technologies into the learning process to increase the
effectiveness of teaching foreign languages, in particular in distance or
blended learning.
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Intercultural competence: G. Hofstede studies cultural differences
and their impact on the organization of the learning process and
interaction in the classroom. His theory of cultural dimensions is one of
the main ones for understanding intercultural communication. E. Haines
explores methods for integrating cultural context into curricula, which
allows students to better understand language in the context of real-life
communication with native speakers.

Practical training of teachers: D. Kolb in his works proposes a model
of experiential learning that includes reflection, practical application of
theory, and experience, which can be useful for developing practical skills
of future teachers.

Ukrainian studies, such as those by N. Plahotnyk and Y. Bondarenko,
consider ways to improve the practical training of teachers, in particular
through internships, training in real conditions, and professional support.

Scientific novelty. A comprehensive approach to the training of
foreign language teachers and lectures. The study proposes for the first
time the integration of linguodidactics and psychological and pedagogical
theories, which allows not only to focus on the linguistic aspects of
teaching but also to take into account the psychological characteristics of
students. This approach allows for a more in-depth study of motivational
factors, emotional barriers, and cognitive processes of students, which is
important for ensuring the effectiveness of foreign language teaching. The
use of digital technologies to develop the professional competence of
teachers. One of the key innovations of the study is the focus on digital
literacy and the professional development of teachers. The introduction of
online courses, webinars, mobile applications, and virtual platforms allows
significantly expanding the opportunities for self-development and
advanced training of teachers. Thanks to digital technologies, teachers
can constantly receive up-to-date knowledge and adapt their methods to
the latest requirements of the globalized world. Integration of intercultural
competence through new educational technologies.

The study focuses on the need to form intercultural competence in
future teachers, which is especially relevant in a globalized educational
environment. An important element is the use of digital technologies to
create interactive learning situations that help students not only learn the
language but also understand the cultural aspects associated with its use.
Virtual excursions, video conferences with native speakers, and
interactive platforms allow teachers to create realistic communicative
situations. Models of individualized learning adapted to different cultures
and social conditions. In the context of globalization and cultural diversity,
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the novelty of the study lies in the fact that it offers new models of an
individualized approach to learning. The use of differentiated strategies
and personalized educational programs allows for taking into account the
individual characteristics of students, in particular their cultural affiliation,
level of language proficiency, and learning styles. This approach allows
significantly increasing the level of student involvement in the educational
process. Preparing teachers for work in blended and distance learning
environments. Considering current trends in education related to the
transition to blended and distance learning formats, the study proposes a
new concept for preparing teachers for work in these environments. The
inclusion of distance learning tools, such as online courses, interactive
platforms, and video conferencing, in the curriculum, allows teachers to
effectively apply technologies in teaching foreign languages and
contributes to the development of their professional competencies.
Developing methodological tools to support teachers in the real
educational process. The study develops new methodological tools that
allow for effective assessment of the level of development of teachers’
language and pedagogical competencies. This includes the development
of special monitoring and feedback programs that allow for timely
adjustment of the educational process and ensure compliance with the
requirements of the modern educational environment.

Research objectives. To develop an innovative conceptual model for
training foreign language teachers, which integrates linguodidactics,
psychological-pedagogical, and digital approaches, ensuring the
comprehensive development of pedagogical and linguistic competencies.
To analyze the role and effectiveness of digital technologies in teaching
foreign languages, identifying optimal methods for their implementation in
pedagogical practice. To ensure the development of intercultural
competence of teachers, which is necessary for effective intercultural
communication and adaptation to different cultural contexts in the learning
process. To develop individualized learning strategies that meet the
diverse cultural, social, and linguistic characteristics of students, in
particular in the context of globalization. To determine the effectiveness of
blended and distance learning forms for training foreign language
teachers, which takes into account the latest trends in education. To
ensure monitoring and evaluation of the results of teachers’ professional
development through the integration of new methods and technologies
into the educational process.

Presentation of the main material. Effective training programs for
foreign language teachers must prioritize the development of
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comprehensive linguistic competencies. These competencies include
phonetics, grammar, vocabulary, and pragmatic usage. As emphasized
by Strevens [1, pp. 145-150], teacher training programs should instill a
deep understanding of the target language’s structure and its sociolinguistic
nuances to prepare teachers for diverse classroom dynamics. Moreover,
English as a Lingua Franca (ELF) studies [Graddol, 2006 2, pp. 45-67]
underscore the importance of equipping teachers to navigate and teach
in multilingual contexts where English is a global communication medium.
Training should also address the interrelation between language proficiency
and cultural competence. Green argues that teachers must understand
cultural underpinnings to foster authentic communication. [3, pp. 50-55].
Incorporating cultural scenarios into teacher training enhances both
linguistic dexterity and intercultural sensitivity, which are pivotal in
globalized classrooms. Additionally, studies such as Jenkins highlight the
significance of teaching phonological variations in ELF contexts to
improve intelligibility across diverse English-speaking populations [4, pp.
35-50]. Modules on contrastive linguistics, recommended by Smith and
Taylor can equip teachers to explain language differences and foster
comparative understanding better, further enhancing their teaching
methodology [5, pp. 78-92]. The psychological and pedagogical
dimensions of teacher training focus on fostering skills in effective
communication, learner engagement, and classroom management.
According to Evans, psychological readiness, including emotional
intelligence, plays a critical role in a teacher’s ability to connect with
diverse learners. Emotional intelligence training enhances teachers’
capacity to empathize, manage classroom dynamics, and maintain a
positive learning environment [6, pp. 125-130]. Teachers must also be
adept at addressing varied learner needs, an area that aligns with
Philipson’s concerns about linguistic imperialism and the ethical
responsibilities of foreign language educators. [7, pp. 100-115]. Modules
focusing on inclusivity and differentiation help teachers cater to diverse
learners, including those with special educational needs. By using
universal design principles, training programs can ensure equity in foreign
language education. In addition, Vygotsky's theories on the Zone of
Proximal Development underline the importance of scaffolding in
assisting learners to achieve higher cognitive skills [8, pp. 85-100]. A
learner-centered approach, advocated by Richento, calls for teachers to
understand individual learning processes, including cognitive styles and
motivation [9, pp. 20—25]. Incorporating training modules on these aspects
ensures teachers can adapt teaching methodologies to suit learners’
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unique profiles. Techniques like differentiated instruction and formative
assessment, as highlighted by Tomlinson, are essential for promoting
effective learning outcomes. Training programs should also emphasize
reflective practice, encouraging teachers to evaluate their methodologies
continually and adapt based on feedback [10, pp. 12—-20]. Successful
foreign language teacher training programs integrate linguistic and
psychological-pedagogical aspects seamlessly. For example, simulation-
based training that includes role-playing, case studies, and classroom
management scenarios allows teachers to apply linguistic knowledge in
real-world pedagogical settings. This integrative approach aligns with the
findings of Graddol and Evans, who highlight the importance of practice-
oriented learning [11, pp. 68-75], [12, pp. 130-135]. Moreover,
technology-enhanced learning (TEL) tools have become indispensable.
Digital platforms enable teachers to practice linguistic skills and apply
pedagogical techniques interactively. According to recent research [13,
pp. 80-85], gamified learning environments foster both linguistic
proficiency and engagement, making them vital components of modern
teacher training programs. Online discussion forums, virtual reality
simulations, and Al-powered tools provide innovative ways for teachers to
develop competencies in immersive, interactive environments. Furthermore,
studies by Warschauer [14, pp. 41-60] demonstrate how computer-
mediated communication fosters collaborative learning among teachers
and learners. In addition to these core elements, training programs should
incorporate global perspectives. Teachers must be equipped to address
issues such as language policy, multilingualism, and the politics of
language education. These topics, highlighted in ELF research [15, pp.
45-67], are critical in preparing educators to navigate the complexities of
teaching in a globalized world. Mentorship and peer collaboration should
also be emphasized in training frameworks. According to Green [17, pp.
85-90], collaborative learning among trainees fosters an exchange of
ideas and practices, promoting continuous professional development.
Creating communities of practice ensures teachers can support one
another in addressing challenges and sharing successes, thereby
enhancing their teaching skills. Additionally, peer-reviewed case studies
provide valuable insights into real-life applications of teaching strategies
[18, pp. 120-135]
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Assessment of the importance of problems in the training of teachers of foreign languages in Ukraine

Institutional problems

Intercultural competence

Digital technologies in education

Categories of problems

Psychological and pedagogical problems

Language didactic problems

0 2 4 6 8
Importance of the problem (1-10)

Fig.1 Scheme of the issues of training foreign language teachers in Ukraine

Conclusions and prospects for further research. The integration
of linguistic and psychological-pedagogical aspects in training teachers
and lecturers of foreign languages is crucial for enhancing the
effectiveness of language education. Linguistically, future educators must
acquire advanced proficiency in the target language, develop a strong
understanding of applied linguistics, and be familiar with the sociolinguistic
factors that influence language use in various contexts. A deep knowledge
of language acquisition theories and teaching methodologies—from
communicative language teaching to task-based approaches-allows
teachers to adapt their strategies to diverse learner needs. However,
linguistic expertise alone is insufficient; psychological-pedagogical
considerations also play a significant role in ensuring that language
instruction is effective, engaging, and inclusive. Teachers must be trained
to recognize cognitive processes related to memory, attention, and
learning strategies that support students in acquiring a new language.
Furthermore, understanding how motivation influences language learning
and the application of techniques to foster both intrinsic and extrinsic
motivation are key to sustaining learner engagement. Teachers should
also be adept at recognizing individual differences in students’ learning
styles and abilities, ensuring that their teaching methods are flexible and
accommodating. Effective classroom management, grounded in
psychological principles, is essential for maintaining a positive and
productive learning environment.
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Emotional and social factors, such as language anxiety, also
influence students’ success, and teachers need to be equipped to create
a supportive atmosphere that encourages risk-taking and confidence-
building. Consequently, teacher training programs must incorporate both
linguistic and psychological-pedagogical components, offering a
comprehensive curriculum that balances theoretical knowledge with
practical experience. In this regard, the future of language teacher training
should focus on enhancing the integration of these disciplines, ensuring
that educators not only possess linguistic proficiency but also the
pedagogical skills necessary to engage, motivate, and support diverse
student populations. The prospects for further research in this field include
exploring the impact of new technologies and digital tools on language
teaching, investigating the effectiveness of immersive and task-based
learning environments, and examining the role of cultural intelligence in
language acquisition. Additionally, longitudinal studies could shed light on
the long-term effects of different teaching methodologies on students’
language proficiency and communication skills, providing valuable
insights for refining teacher training programs. Finally, there is a need for
more cross-cultural research to understand how different cultural contexts
influence the application of linguistic and psychological-pedagogical
principles in foreign language teaching, which would allow for the
development of more universally applicable and adaptable teaching
strategies. As these areas continue to evolve, teacher training programs
must remain dynamic, reflecting ongoing research and innovations in the
field to ensure that future educators are well-equipped to meet the demands
of an increasingly globalized and diverse language learning environment.
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JiHrBicTMYHI Ta NcMxonoro-neparorivyHi acNeKTV NiAroToBKU BYMTENIB i BUKNagadiB
iHO3eMHMX MOB: iHHOBaL|iiHI nigxoau

Mema cmammi: KomrinexkcHuli aHanis niHegoOUOaKmuUYHUX ma cuxono2o-rnedazoaiyHux
acriekmia riid2omoeku auknadadyie iHO3eMHUX MO8 Y KOHMEKCMI CyYacHUX meHOeHUit oceim-
Hb020 ripoyecy. Ocobriusa yeaza npudinaembcs iHmezpauii iHHosauitiHux Mmemodig i rnioxo-
dig, cripsiMosaHux Ha gbopMysaHHSsI MPOheCIliHOI KoMremeHmMHocmi uKiadadie.
Memodornoeis: JliHeeodudakmuyHi acriekmu, wo 3abesnedyoms MemodoriogidHy OCHO8Y
0ns gu3Ha4yeHHs iHHosaujtHUX ridxodie suknadaHHsI IHO3eMHUX MO8 8 Cy4YaCHUX yMOoeax,
8UMaearu pemesibHO20 SIKICHO20 BUBYEHHS Cy4YacHUX KOMYHiKamugHUX Memoodie, npoekm-
HOI' QisiibHOCMI, BUKOPUCMaHHST iHGhopMauitiHO-KOMYHikauitiHux mexHornoeiti (IKT) ma
iHmMepakmueHo20 Hag4aHHs1 sIKi naHyromp y Memoouui Hag4aHHs1 IM Ha cy4yacHomy emarii.
lMcuxornoeo-nedaeoeiyHi acrekmu niG2omoeKuU eukiadadie iHO3eMHUX MO8 y ceimiii
cyqacHUx meHOeHUili cmanu pe3yribmamoM KPUMUYHO20 aHarsidy CyYacHUX OOCIOKeHb
pPO38UMKY EMOUILUHO20 iHMeriekmy, Haykogsux fpaub 3i CMBOPEHHST MomueauitIHo2o
cepedosuuya, pechrieKcii ma yrpaesniHHs 0C8ImHiM rpoUecoMm.

Haykoea Hosu3Ha: Y AocridxeHHi eriepLue rMporoHyemsCs iHmeapauisi JliHe800UGaKMUYHUX,
ricuxonoaiyHuUx ma rnedazoeiyHux acriekmie nid2omosku eukradadig IHO3eMHUX MO8 Ha
0CHO8I iHHO8aUilHUX idxodie hopMy8aHHST MiDKKYTIbMYypPHOI KoMemeHmHocmi. Y Haykoeili
npauyi Haz2onowyemscsi Ha HeobXiOHOCMI GboOpMyBaHHST KPUMUYHO20 MUCIIEHHS, pechriek-
cusHOI Kyribmypu y euknadadie Orisi 3abesnedyeHHs1 ix 30amHocmi 0o camopeaynsuii 8
OUHaMIYHOMY 0C8IMmHbLOMY cepedosuLL.

BucHoeku: IHmeespauisi cyyacHuUX JiHe800UGaKMUYHUX ma CcUX0si020-rnedazoaidHux
nioxodig y nidzomosuj 8ukiadayie iHO3EMHUX MO8 Cripusie ixHili npoghbecitiHiti MobiribHOCMi,
30amHocmi 00 caMopo38UMKY ma yChiWwHit peani3auii y MIHIUBUX OCBIMHIX peanisix.
lNoedOHaHHs meopemuUYHUX 3HaHb i3 MPaKMUYHUMU HaguYKaMu Cripusie nioBULLEHHIO SKocmi
ocsimHix rnocrnya. BukopucmaHHSI CydacHUX MmexHoroeill, maKkux siK OHalH-pecypcu,
nnamgopmu OucmaHUiliHo20 Hag4YaHHs1 ma MobinbHi dodamku Orisi 8UBYEHHS MO8, €
KITHOHOBUM acreKkmom rideomoeku sukiadadie 0o pobomu 8 yughposy eroxy.

Kmo4oei cnoea: riHeeodudakmuka, rcuxoro2o-redazoaidHa rniocomoska, eukiaday iHo3eMHOI
mo8u, rpoghecitiHa KOMMemeHMHICMb, iHmMepakmueHi Memodu, IHHO8aUitHI rMiOXo0U, MKKYITb-
mypHa KOMIMemeHMmHICMb, iHhopMaUitiHO-KOMYHIKaUitHI mexHoroei, eMouitHUG iHmernexm,
KPpUMUYHE MUCTIEHHSI, pegbrieKcusHa KyJibmypa.
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