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THE ROLE OF THE GRAMMATICAL ASPECT IN TEACHING FOREIGN 

(ENGLISH / GERMAN) LANGUAGES 

 

In the conditions of russia’s current military aggression against Ukraine, a large number 

of Ukrainian citizens were forced to become refugees and found temporary shelter in the 

countries of the European Union, Great Britain, and the United States, which is a great 

challenge in modern conditions, since knowledge of foreign languages is a necessary 

condition for integration into a foreign language environment, a key necessity for 

communication, work, and study. The article pays attention to learning the grammatical 

aspect in English and German, because English is one of the most widely used languages 

of international communication. German is studied intensively by Ukrainian refugees 

because there are currently more than 1.2 million people living in Germany, about 85 

thousand in Austria, and 69 thousand people in Switzerland. Teaching English and 

German grammar is necessary to achieve a high level of language proficiency, as it 

ensures the accuracy of statements, correct structuring of sentences, and correct use of 

words, thanks to which an average level of B1 and above is achieved, which opens the 

door to professional development and communication with native speakers. The 

principles of teaching the grammatical aspect of language include the formation of 

grammatical skills for the effective use of language as a means of communication, the 

development of grammatical competence through practical exercises and games, as well 

as the purposeful formation of knowledge about the morphology, syntax, and word 

formation of language. Grammar is the foundation of any language, since even with a 

good vocabulary, without knowledge of grammar, statements will be incorrect and can 

lead to misunderstandings. Knowledge of the rules of conjugation of verbs and cases 

allows you to build correct sentences and understand the interlocutor’s language, which 

is an integral part of communicative competence. In addition, when teaching foreign 

languages (in our case – English and German), grammatical knowledge (morphology, 

syntax, word formation) should be assimilated in a complex, as part of a complex 

language system, and integrated into other aspects of language activity, for example, in 

dialogues and other communicative situations and based on understanding the logic of 

language phenomena, and not only on memorizing rules. 

Key words: grammar, grammatical aspect, practical skills, intensive methods, accelerated 

foreign language teaching methods, grammatical competence, communicative competence.  
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Introduction and topicality of the subject. The course on European integration is 

a natural consequence of Ukraine gaining independence. Its origin is in the history of our 

people and awareness of the right to live in a democratic, economically developed, socially 

oriented country. 

Its goal is to create conditions for joining the community of European developed 

countries through large-scale internal transformations. 

European integration is the rapprochement of Ukraine with the European Union, both 

at the level of laws, rules, and customs in society. Its goal is Ukraine’s accession to the EU. 

Ukraine’s movement towards integration into the European and world scientific and 

educational space causes changes in paradigms and approaches to teaching in educational 

institutions of all levels, which can lead to modern transformations of education.  

Integration is the creation of new cultural, scientific, and trade ties with other 

countries. This interaction takes place in all spheres of life. In such conditions, the 

requirements for educational processes change. Consequently, integration performs 

educational, developmental, psychological, methodological, and organizational functions. A 

larger number of educated specialists contribute to the faster development of various fields 

in all spheres of life, which contributes to the country’s authority in the international arena.  

European integration is, first of all, changing the worldview. And one of the 

components of this world is a new approach to education. Therefore, creating new, higher-

quality basic approaches to studying and obtaining higher education is a key task. 

Knowledge of one or more foreign languages is a necessary condition for integration. 

After all, mastering a foreign language opens the way to other opportunities: studying 

abroad, a scientific career, creating a business, exchanging experience in various spheres 

of life, etc., that is, everything that contributes to strengthening cultural, economic,and 

scientific ties between countries. Moreover, knowledge of other countries’ languages is also 

a sign of an educated person. 

Achieving this goal is spreading the acquisition of foreign languages among all strata 

of society, thanks to qualitative education. Qualitative learning involves mastering many 

aspects, lexical, communicative, grammatical, etc. All aspects are essential components of 

the whole. In modern conditions of learning a foreign language, the leading role is acquired 

by business communication skills in oral and written forms, the mastery of which is 

impossible without established grammatical skills. So, the method of teaching a foreign 

language as a science is constantly actively searching for effective ways of teaching, which 

is what the existing demand requires. 

The subject of the proposed scientific work is an analysis of the points of view of 

scientists on the role of grammar in the process of forming the communicative competence 

of students while learning foreign languages and regarding its successful methods of 

assimilation. 

The goal of this article is to show the role played by the grammatical aspect in 

mastering foreign languages (in our case, English/German), in determining the role of 

grammar in their teaching and defining the approaches to it, as well as the necessity of 

improving the grammatical aspect of learning foreign languages has been updated.  

The fact has been established that the grammatical aspect plays a significant role in 

learning a foreign language which is obvious and generally recognized, since grammatical 

skills and abilities are the most important component of the language skills (reading, 

speaking, listening and writing). Over the past decade, a significant number of research 

works have been devoted to the grammatical aspect of learning foreign (English/German) 

languages, which indicates the relevance and unsolved nature of the problem to its full 

extent.  

The authors of the article insist on the need to apply intensive methods of teaching 

grammar in the formation of communicative competence in foreign languages among 

students of higher educational institutions.  
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Methodologically the research is based on the laws of cognition. In the research 

descriptive and comparative methods have been used. Results of the work determine the 

distinctive characteristics of various intensive methods and offer their approach to the 

development of a methodology for accelerated mastery of foreign language grammar 

adequate for our conditions. Its practical meaning consists in the possibility of using the 

results of the research for further use in manuals and textbooks, when defining the concepts 

of «intensive methods» and «accelerated learning methods».  

The conclusions of the presented article are reduced to the following provisions: 

1) intensive methods, proposed by O. Scherba., P. Chernyk [22], O.V. Karasiova [6] and 

O. Pometun, L. Pyrozhenko [15] help create a communicative situation, which leads to 

effective learning; 2) according to the frequency of use of specific grammatical 

constructions, the communicative situation should be chosen; 3) logical completion of the 

study of lexical-grammatical material can to be based on a collective discussion, dialogues 

and projects, reports, essays; 4) great potential for intensifying the process of learning 

foreign languages grammar has the usage of authentic texts, which include certain 

grammatical phenomena. 

Research and publication analysisof the latest research and publications. 

Many scientists were engaged in a detailed analysis of various methods of teaching foreign 

languages. At the academic level, the concept of teaching foreign languages in Ukraine was 

developed by modern domestic teachers (P. Bech, etc.) [2]. Based on this theory, for several 

years, the development of learning technology was carried out, which was later called an 

active method. The work was carried out under the supervision of O.V. Dudenko and 

V.V. Iahupov [21; 23]. Among them, communicative, design, intensive and active methods 

are the most popular. So, teachers have every opportunity to study and use the most 

popular methods in the educational process.  

Essentially, the active technique is correlated with the active approach, which is 

based on the idea of the activity of the knowing object, of learning as an active, conscious, 

creative activity. It is interesting to analyze the implementation of the consciously 

comparative method in learning foreign languages by V.A. Hluschenko [5]. The initial 

conclusions of the conscious-comparative method are based primarily on the assumption 

that thinking in all languages is the same. Still, it is implemented in other languages by 

different linguistic means. The basic principle of the conscious-comparative method is 

realised through conscious mastery of the language to the unconscious [5].  

General principles of the consciously comparative method mean understanding the 

rule, not mechanical skill development, and conscious language acquisition. A significant 

role is played by the distribution of exercises over time, which prevents the influence of the 

native language, knowledge learned from performing one’s own actions, motivation of 

activities, creation of a solve-problem situation, and its solution. Methodical principles of the 

conscious-comparative method (awareness of language phenomena in the order of their 

perception and their use, connection of content with the language form, comparative study 

of language phenomena, simultaneous development of all types of language activity, 

distinguishing between active and passive language material, learning from analysis. The 

history and practice of using the project method was studied by O.Yu. Koval [7]. In the last 

three decades, such a trend as a project has been forming in education. This concept was 

formulated in the context of the education restructuring program proposed in the late 1970s 

by the Royal College of Art in Great Britain. It is closely related to the project-based culture, 

which emerged as a result of the unification of the humanities-artistic and scientific-technical 

strands in education. Project culture is the general formula in which the art of planning, 

invention, creation, execution and design is realized. Having mastered the design culture, 

students learn how to think creatively, plan their actions independently, predict possible 

options, solve the tasks they face, while implementing the means and methods of activity 

they have learned. Design culture is now included in many areas of educational practice in 

design methods and design teaching methods [7]. In the 1980s, a communicative method 
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appeared, primarily aimed at teaching a person to communicate and make the language 

comprehensible for the interlocutor. According to the mentioned technique, it is possible to 

achieve this effect if a person’s learning occurs in the so-called «natural conditions» – 

natural, primarily from the point of view of common sense. The method is called 

communicative because it aims to «teach to speak», to communicate [10; 11]. The modern 

communicative method combines many ways of learning foreign languages; it is the basis 

of various educational methods. This technique involves teaching communication in the 

unity of all its functions: regulatory, cognitive, value-orientational, and ethical. 

Since the article focuses on grammatical aspects, it is necessary to remember them 

and their role in education. The grammatical aspect includes theoretical knowledge (rules, 

categories, structures) and practical skills (correctly applying grammatical constructions in 

speech and writing). Effective grammar learning involves a combination of both approaches. 

Excessive attention to theory without practice leads to formal knowledge not realized in real 

speech. At the same time, learning only through practice without a systematic approach to 

grammatical rules can be ineffective and superficial. The ability to correctly apply 

grammatical constructions in speech and writing is grammatical competence, which is in 

the security of accurate expressions, promoting reading/listening comprehension, the 

basis for developing other language skills: writing, speaking, reading, and listening. 

So, grammar is not only a set of rules, but a tool for effective communication. The 

teacher’s task is to help students master this tool so that grammatical knowledge becomes 

a natural part of speech.  

Without purposeful grammar teaching, the learned language cannot be dispensed 

with in teaching foreign languages in Ukrainian, both non-linguistic and linguistic higher 

education institutions. Such training aims to form students’ speech grammatical 

automatisms that arise in the teacher’s process of showing grammatical phenomena. 

Purposeful grammar teaching ends with the training (and formation) of speech grammatical 

automatisms. Their unification into speech grammatical skills and the further functioning of 

these skills in communication takes place involuntarily in speech practice, during which the 

skills and abilities of foreign language communication using various types of foreign 

language speech activity are developed. 

Since a foreign language is the future profession of students, in language universities, 

practically all grammatical phenomena of the learned foreign language should be included 

in the grammatical material, which students should master and they should definitely know 

as much as possible about it. The situation in non-linguistic higher education institutions is 

significantly different. The smaller the amount of grammatical material students need to 

master, the greater the chances that under the existing time limits on learning a foreign 

language, those who study will be able to successfully master this minimum. Therefore, this 

is where the maximum possible minimization of grammatical material for assimilation is 

required [19, p. 212]. Regarding the academic approach to studying grammar, educational 

institutions pay too much attention to grammar. It is considered the most challenging part of 

teaching, but practical skills in foreign languages remain badly developed. Therefore, the 

communicative goal of education allows you to form the main requirement regarding the 

amount of grammatical material that needs to be learned, that is, it must be sufficient for 

using the language as a means of communication and relevant within the scope of learning 

the curriculum. Suppose we consider practical classes in the English and German 

languages by students of the I-II courses of technical specialties. In that case, the study of 

grammatical material by students implies the presence of a particular stock of basic school 

knowledge. But it is necessary to systematize grammatical knowledge, to subordinate the 

study of grammatical material and the improvement of grammatical skills to purposeful and 

effective educational methods. The integrity of the statement can be irrerevant due to 

ignorance of the specificities of English and German grammatical constructions and, 

accordingly, their incorrect usage, based on the native language, which can lead to 

grammatical interference. Teaching experience shows that teaching undergraduates 

grammar, and masters in particular, is an important component of the educational process, 
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one of the factors in the formation of high-quality, profound knowledge of the English and 

German languages.  

Based on the generalization of the experience of modern methodologists and 

personal pedagogical expertise, it is summarized that the formation of grammatical skills is 

a complex and lengthy process; therefore, the teacher’s task is to select such a set of 

exercises that would help students master the grammar of foreign languages as quickly and 

effectively as possible, with its further use in communicative situations. 

It is commonly known that knowledge is necessary to master any activity, including 

speech. The purpose of an utterance depends on knowledge of the specifics of English and 

German grammatical constructions, so grammar is the basis for the correct implementation 

of communicative design in speech. Skills are formed and developed based on acquired 

knowledge. That is, speech activity in foreign languages is determined by knowledge of the 

language rules and the ability to apply them to this activity. In this way, speech is 

implemented according to its rules. 

So, observation of the grammatical phenomenon in the text or specially selected 

sentences, understanding regularities of grammatical forms characteristic of language 

material, and practical use of grammatical material in speech are possible thanks to 

repeated training and automation of the language phenomenon in speech. Knowledge of 

language material is subject to further practicing by repeating phrases of the same type. 

The uniformity of phrases often repeated in speech causes a certain systematicity in the 

brain’s work. When the brain perceives a signal of the same quality, nerve impulses pass 

faster and are fixed more firmly. The regular «arrival of the same-type phrases to the brain, 

continuity» in time is a necessary condition for skill formation. At the same time, the 

importance of creating various speech situations that involve maintaining students’ attention 

when mastering a particular grammatical form and further successful use of the material 

should be singled out.  

In contrast, in relation to teaching grammar, it is better to use the term «productive 

grammatical minimum (as opposed to receptive minimum)», because, giving rise to his own 

oral or written utterances, the speaker produces certain grammatical structures in them, 

which are designed and filled in differently depending on the content, intention, etc. Foreign 

language grammar, which is included in the receptive minimum, is subject to assimilation 

only in the reception plan. For example, some complex and less used forms of the 

conditional mood in English and Konjunktiv II in German, even students of language in 

higher education institutions should master the language only for their recognition and 

understanding in reading and listening. Still, learning to use them in their own oral or written 

speech is unnecessary. 

On the contrary, the student must master the grammar of the productive minimum to 

use it freely, giving rise to their own oral and written utterances (as well as to recognize and 

understand learned phenomena in reading and listening freely). It is much easier to master 

the material receptively than productively, so it requires a significantly smaller number of 

exercises to use them automatically. Often, these exercises are not needed at all, and those 

studying need to encounter an already comprehensible grammatical phenomenon several 

times in the process of foreign language reading or listening (speech practice), so that the 

automatism of its recognition and understanding of the transmitted meaning arises.  

How correctly the grammatical minimum is divided into receptive and mainly 

productive depends on how adequately, efficiently, and economically teachers build the 

educational process for forming foreign-language grammatical automatisms. However, 

students often require many special training exercises for the emergence of automatism in 

producing a particular grammatical form. The next question that is subject to consideration 

is the question of the stages of work on foreign-language grammatical material [19, с. 216]. 

While teaching grammar, four stages can be distinguished:  

1. The presentation stage is when the teacher shows or demonstrates a 

grammatical phenomenon new to students (in terms of the teaching methods he uses), and 

those who study familiarize themselves with it. 



НАУКОВІ ЗАПИСКИ НДУ ім. М. ГОГОЛЯ 
 

 

95

2. Formation of speech grammar automatisms inoral speech. It is the main 

(training) stage of the formation of such automatisms, since almost all of them serve both 

oral and written speech.  

3. Including speech grammatical automatismsto various types of speech takes 

an intermediate place. On the one hand, the training of grammatical automatisms continues, 

but already on the basis of the performance of written conditional-communicative and non-

communicative exercises (including translation exercises from the native language to the 

learned language). 

4. Development during which individual automatismsformedin the earlier stages, 

are combined into holistic skills, and these skills are developed and refined. Such a union, 

where grammatical phenomena are processed by students indirectly, development and 

improvement take place in the process of speech practice, i.e. involuntarily. This means 

processing without realizing that, in parallel with teaching foreign language speaking, 

listening, reading, or writing, those studying simultaneously develop and improve their 

grammatical skills, combining the separate automatisms that make up each skill.  

Prospects for further research are creating a set of exercises based on cognitive texts 

of a professional orientation for improving grammatical skills and developing students’ 

speech skills in various training fields. Next, all stages are considered in more detail.  

So, the first stage is a presentation. Various examples of ways of conducting the 

show can be given, but it is necessary to understand the basic requirement for the 

demonstration of grammatical material, for the context in which it should be presented to 

students for the first time. It should be a communicative context, that is, the one where those 

who study clearly see the communicative function of this or that grammatical phenomenon. 

The teacher can show/demonstrate a new grammatical phenomenon in any way. As 

mentioned above, it should be a communicative context where those who study clearly see 

the communicative function of this or that grammatical phenomenon. You can use 

educational videos or footage from feature films where this grammatical phenomenon 

occurs. You can write examples on the board or draw pictures. Give examples of dialogues 

or life situations with the help of which certain grammatical phenomena are analyzed.The 

ways of demonstrating grammatical phenomena create this kind of communicative context 

[9]. Yes, the presence of this context becomes clear when a new grammatical phenomenon 

is explained through reading by those who learn, or listening to a coherent, meaningful text 

in which a particular grammatical form repeatedly appears. The same thing happens when 

the demonstration is carried out through a video film, where the target grammatical form is 

repeatedly used in the scale accompanying the image, which demonstrates the actions in 

the process of their performance by those who speak.  

Communicative context is also present when the grammatical phenomenon is 

demonstrated through the use of still images (drawings, slides, schematic drawings on the 

classroom board) or through the teacher’s movements or gestures. All these means also 

link a certain grammatical form to its use and meaning in communication, revealing the 

communicative function. Any other method of display must have the same characteristics:  

English: 

Vicky: How many instruments can you play, Natasha? 

Natasha: Three: the violin, the clarinet and the piano. 

Vicky: That’s terrific. You haven’t got a piano here, though. 

Natasha: No, but I can go to the music room in college and play the one in there. 

Vicky: I’m not musical at all. I can’t even sing. 

German: 

Vicky: Wie viele Instrumente kannst du spielen, Natasha? 

Natasha: Drei: die Violine, die Klarinette und das Klavier. 

Vicky: Das ist großartig. Allerdings hast du hier kein Klavier. 

Natasha: Nein, aber ich kann im College in den Musikraum gehen und dort spielen. 

Vicky: Ich bin überhaupt nicht musikalisch. Ich kann nicht einmal singen. 
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We use can / könnento say that something is possible: that someone has an ability 

(Natasha can play the piano/Natascha kann Klavier spielen) or an opportunity (She can go 

to the music room/Sie kann ins Musikzimmer gehen). Can and can’t/kann and kann nicht 

[26; 27; 28]. 

Explanations should never be filled with «theorizing» on the part of the teacher, for 

example, discussing the historical origin of a particular grammatical phenomenon, stories 

about similar phenomena in several other languages (although a short comparison and 

contrast with a similar phenomenon in the native language or in a previously learned foreign 

language can often be beneficial for awareness and understanding. The explanation must 

always be built as a rule-instruction, that is, as a brief disclosure of the meaning conveyed 

by this or that grammatical form in speech: Сan/Kann is usually used, but sometimes we 

say be able to/etwas tun können. The negative is cannot or can’t/kann nicht. Next can be a 

description of the field and ways of its usage and formal features in such use – I can do 

sums very well/ Ich kann sehr gut zählen (Ability, skills/Fähigkeit, Fertigkeiten). 

- Can you help me with my homework? / Kannst du mir bei meinen Hausaufgaben 

helfen? (Request/Anfrage). 

- You can come to my place today /Du kannst heute zu mir kommen 

(Permission/Erlaubnis). 

- I’d love to / Ich würde gerne. 

- We can go to the park if you want / Wir können in den Park gehen, wenn du willst 

(Offer, suggestion/Angebot, Vorschlag). 

- But it can rain today / Aber heute kann es regnen (Opportunity/Chance). 

When speaking about usage of can and be able to/können und etwas tun können, 

we assume thatin the present tense, be able to is little more formal and less usual than canin 

English but we can see no difference in German: Emma is good at computers. She can 

write/is able to write programs / Sie kann Programme schreiben. 

But in some structures we always use be able to, not can in to-infinitive constructions: 

It’s nice to be able to go to the opera / Es ist schön, in die Oper gehen zu können(NOT to-

can-go/gehen können). 

The material presented in the tables can be effective for mastering grammar: 

Compare / Vergleichen: 

can/können to be able to / etwas tun können 

I can’t sleep/ Ich kann nicht schlafen. I haven’t been able to sleep recently / Ich 

konnte in letzter Zeit nicht schlafen. 

Jack can come tomorrow / Jack kann 

morgen kommen. 

Jack might be able to come tomorrow /Jack 

kann vielleicht morgen kommen. 

John can speak French, Spanish and 

English / John kann Franzцsisch, 

Spanisch und Englisch sprechen. 

Applicants for the job must be able to speak 

two foreign languages / Bewerber für die 

Stelle müssen zwei Fremdsprachen 

sprechen können. 

 

In negative sentences and questions, we can use either form:1) It was foggy, so the 

plane couldn’t/wasn’t able to take off/ Es war neblig, also konnte das Flugzeug nicht 

abheben / Es war neblig, so dass das Flugzeug nicht starten konnte; 2) The pool was 

closed, so they couldn’t/weren’t able to have a swim / Der Pool war geschlossen, sodass 

sie nicht schwimmen konnten / Der Pool war geschlossen, also waren nicht in der Lage, 

schwimmen gehen; 3) Could you/Were you able to describe the man to the police? / 

Konnten Sie den Mann der Polizei beschreiben? 

We normally use could/ konnten (not was/were able to) with verbs of seeing etc, and 

with verbs of thinking: 1) We could see the village in the distance / In der Ferne konnten wir 

das Dorf sehen; 2) As soon as Harriet opened the door, she could smell gas / Sobald Harriet 
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die Tür öffnete, konnte sie Gas riechen;3) I couldn’t understand what was happening / Ich 

konnte nicht verstehe, was passiert ist. 

The final table for this section is as follows: 

Can/Können Could/Konnten To be able to/Etwas 

tun können 

1) Physical ability, used in the 

present simple/körperliche 

Leistungsfähigkeit,wird im 

Präsens verwendet; 

2) skill, ability, sometimes in the 

future/Geschicklichkeit, Fähigkeit, 

manchmal in der Zukunft; 

3)permission, informal 

setting/Erlaubnis,informeller 

Rahmen; 

4) request/Anfrage 

Past Tense, polite 

request/Präteritum, 

höfliche Bitte 

 

 

The modal verb can 

/können indicates the 

possibility in general, 

while the phrase to be 

able to/etwas tun 

können signifies the 

possibility of 

performing an action 

in a specific case. In 

English and German it 

can replace can / kann 

in the future and past 

tenses 

 

After that, within the same stage, the teacher either explains the grammatical material 

or organizes an independent search so that students understand the content and formal 

features of this material, as well as the scope and features of its application. In both cases, 

those who are trained go through a stage of awareness about the material introduced with 

a view to understanding it. 

Stage 2. Formation of speech grammatical automatisms in oral speech. The 

formation of speech grammatical automatisms in speaking is carried out through a system 

of oral exercises that are conditionally communicative. This stage is critical in forming 

grammatical automatisms, since massive training using appropriate oral exercises is based 

on it. Moreover, oral speech is primary, and written speech is derived from it; therefore, even 

in practicing grammar, it takes the place of post-oral training. 

Receptive automatisms serve not only for reading, but also for listening. Using a 

certain number of non-communicative exercises at this stage is also possible and 

appropriate. As mentioned, only non-communicative and conditionally communicative 

exercises are employed during the training (including the stage under consideration). The 

first, as follows from the above arguments, have a limited scope of application, primarily if 

performed orally, and their number should be small, since they do not help form purely 

speech grammatical automatisms in the best way. The place of such exercises, as has also 

been already mentioned, is immediately after the presentation of the new grammar, where 

several exercises of such kind contribute to the prevention of grammatical errors of those 

who learn in their following speech [19]. However, many special training exercises are often 

required for automatism while producing a particular grammatical form. Therefore, how 

adequately, efficiently, and economically the teacher will build the educational process for 

forming foreign-language grammatical automatisms will mainly be based on how correctly 

the grammatical minimum is divided into receptive and productive.  The next issue to be 

considered in this section is the question of the stages of work on foreign language 

grammatical material [19, p. 216]. All types of exercises are receptive (perception only), 

productive (speech generation) and receptive-productive (perception first, and generated 

speech based on it). For non-communicative and conditionally communicative types of 

exercises, receptive and reproductive types of exercises are also possible (reproduction to 

a greater or lesser extent of the perceived speech) [19, c. 176].  

Below is an example of a non-communicative exercise in practicing the automatism 

of using modal verbs in speech «can/kann» and its equivalent «could/konnten» in the 
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present and past tense form to indicate the ability/possibility//Geschicklichkeit, 

Fähigkeit or obligation/need//Verpflichtung/Bedarffor the speaker or third parties to do 

something. 

It is necessary to emphasize again that there should be few such oral exercises (1-3 

for each grammatical phenomenon). After performing a few such exercises directly after 

presenting the grammatical material, you should not return to them again within the 

framework of the stage under consideration. Here are some examples of conditionally 

communicative exercises:  

Exercise I. Make up sentences using can/Bilden Sie Sätze mit das Modalverb 

können: 

1. My kitten/to climb up the table/now/last month//Mein Kätzchen/um den Tisch 

hochzuklettern/jetzt/letzten Monat. 

My kitten can climb up the table now but it could not last month//Mein Kätzchen kann 

jetzt den Tisch hochklettern, aber letzten Monat war das nicht möglich. 

2. My younger sister/to stay alone/now/ last year // Meine jüngere Schwester/soll 

letztes Jahr/jetzt/allein bleiben. 

3. My best friend/to play tennis/now/a month ago // Mein bester Freund/zum 

Tennisspielen/jetzt/ vor einem Monat. 

4. Your dog/to open the door/itself/now/last week // Dein Hund/um/sich/die Tür zu 

öffnen/ letzte Woche.  

5. I/to sing very well/ now/when he was younger // Ich/singe sehr gut/jetzt/als er 

jünger war. 

6. He/cross the river/now/when he was younger // Er/überquerte den Fluss/jetzt/als 

er jünger war. 

7. She/to run very fast/ now/ two years ago// Sie/um sehr schnell zu laufen/jetzt/vor 

zwei Jahren. 

ExerciseII.Use to be able to/etwas tun können (use threeTenses//verwenden Sie drei 

Zeitformen): 

1. (he/tomeet us at the station)//(er/um uns am Bahnhof zu treffen) 

He was very busy, but he was able to meet us at the station//Er war sehr beschäftigt, 

konnte uns aber am Bahnhof treffen. 

2. (she/to understand them)//(sie/um sie zu verstehen) 

It was difficult, but she …//It was difficult, but she … 

3. (they/to find the house)//(sie/um das Haus zu finden) 

It took them a long time, but they …//Es hat lange gedauert, aber sie … 

4. (I / to walk/again)//(Ich / gehen/wieder)  

When the doctor takes the plaster off my leg, I …//Als der Arzt das Pflaster von 

meinem Bein nimmt, … 

5. (she/to go to school in a few days)//(sie/in ein paar Tagen zur Schule zu gehen) 

Our daughter can’t go to school nowadays, she has caught cold//Unsere Tochter 

kann heutzutage nicht zur Schule gehen, sie hat sich erkältet. 

6. (I /go for a walk soon)//(Ich /gehe bald spazieren)  

I am busy now, but I …//Ich bin jetzt beschäftigt, aber ich … 

7. (I/already/to speak to an Englishman)//(Ich/bereits/um mit einem Engländer zu 

sprechen) 

I know English only little, but I …//Ich kenne nur wenig Englisch, aber ich… 

8. (I/not/ to eat at the new Chinese restaurant/yet)//(Ich/noch/nicht/ im neuen 

chinesischen Restaurant essen) 

I…., but I would love to// Ich…., aber ich würde es gerne tun. 

Stage 3. Speech grammatical automatisms are included in various types of 

speech. Among the non-communicative exercises used at this stage under consideration, 

there is also a place for translation exercises from the native language into foreign 

languages. An example can be the following translation exercise from a native language 
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into English/German, in which various forms of modal verbs, which function as predicates 

in the sentences, are practiced (the verbs that need for translation are can/kann or be able 

to/etwastunkönnen): 

1. Ви можете дістатися на роботу на метро? Так. 

2. Ви можете допомогти мені зробити домашнє завдання? 

3. Я вмію читати французькою. 

4. Ви вмієте водити машину? 

5. На минулому тижні я не зміг навідати свою тітку, бо був дуже зайнятий. 

6. Багато років тому я добре вмів плавати. 

7. Джек пошкодив ногу і не зміг грати у футбол. 

8. Не могли б ви передати мені сир? 

9. Він може відмовитися прийти на вашу вечірку.  

10. Він не зміг прийти вчора на зустріч. 

Analyzing this exercise of translation from the native language to the learned 

language, it should be noted that, like purely foreign-language non-communicative written 

exercises, it serves to consolidate certain grammatical automatisms, as well as to self-check 

and check by the teacher how grammatically correct these automatisms function. But it 

performs another, critical, task: comparison and opposition in the coherent text of several 

previously practiced automatisms (for example, in the above exercise of using modal verbs). 

This indicates the development of skills, during which individual automatisms formed in 

previous stages are combined into holistic skills, and these skills are developed and 

improved. 

On the other hand, there is a transition to written exercises that combine individual 

automatisms into holistic skills, and these exercises are already more exercises of the next 

stage – of the latter in the process of practicing new grammatical material.  

Formation of speech grammatical automatisms in oral speech is the main stage, as 

it involves massive training using appropriate oral exercises. As already mentioned, only 

non-communicative and conditionally communicative exercises are used during the training 

(including the stage under consideration).  

Stage 4is a development during which individual automatisms formed in 

previous stages are combined into holistic skills, and these skills are developed and 

refined which means processing without realizing that, in parallel with teaching foreign 

language speaking, listening, reading, and writing, those who learn simultaneously develop 

and improve their own grammatical skills, combining in them those separate automatisms 

of which each of such skills consists. It can be reading authentic texts, speaking, dialogic 

speech, writing reports, etc. This function is very important, because it creates an 

opportunity to «summarize», «generalize» practiced automatisms, to justify the basis for the 

further combination of a few automatisms as part of a single skill to consolidate and further 

develop it while communicating. But for the successful performance of such a function, both 

considered types of non-communicative exercises should be as coherent texts (see 

examples above), and not as a set of isolated sentences. The reason is that the juxtaposition 

of close but different grammatical forms will always be more effective if it is carried out on 

speech material united by a single meaning. This makes it possible more clearly reeveal the 

difference in the meanings of various grammatical forms used to convey such a complete 

content of the text. It must be emphasized that translation exercises from native language 

into foreign languages, like other types of non-communicative grammatical writing exercises 

(see above), should be carried out in extracurricular work, that is, in the process of 

completing homework or extra school activities. Work in the classroom should be mostly 

oral and communicatively oriented, since oral communicative tasks are much more difficult 

to conduct without direct communicative contact with other students and the teacher, while 

written non-communicative tasks are actually created for independent work. In this case a 

project method can be significantly helpful [7]. In general, if we organize the stage of 

including speech grammatical automatisms for various types of speech on the principles 
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described above, this stage becomes a good «springboard for the transition to speech 

practice, in which the practiced grammatical automatisms begin to function in real speech, 

combining into speech skills developing and improving.During the entire period of 

purposeful study of this or that grammatical material (showing/acquaintance, 

explanation/independent search/reflection, organization of training/training), control by the 

teacher, correction of errors and evaluation of students’ work occupy a leading place. 

Therefore, for example, all written exercises described above and performed by students in 

the process of homework are necessarily checked by the teacher. On the other hand, the 

opportunities for implementing mutual and self-control/interaction and self-correction of 

errors/interaction and self-evaluation increases in teaching grammar compared to teaching 

pronunciation.Turning to the just given example concerning the obligation of teacher 

checking written exercises, we note: it is appropriate that mutual check and control of such 

exercises by students should precede the teacher’s check, it may be followed by a second 

self-control of their own works by each of them. 

Performing oral conditional-communicative exercises, where there are almost always 

control options for correct answers, also accustoms students to self-control and self-

correction of errors. Thus, with all the importance of control/error correction/assessment by 

the teacher in the process of purposeful grammar teaching, it is equally important for the 

teacher to use all the opportunities that arise for the development of student mutual and self-

control/inter- and self-correction of errors/mutual and self-assessment. 

Conclusions and perspectives. After completing the grammar exercises and 

tests, the students completed one more test. After mastering grammatical material, test 

results were as follows: 15 out of 15 correct answers comprised 47%, from 10 to 14 correct 

answers composed 47 %, and from 9 correct answers and less – 5%. During the course, 

research shows that grammatical phenomenon is learned after performing several 

exercises and tasks. Therefore, teaching foreign languages should be adapted to students’ 

demand and demonstrate the possibility of using various methodological approaches to 

implement the necessary content of the educational process in educational institutions. 

Adherence to the described stages will help create an attractive, stimulating, and well-

managed learning environment for learners in the grammar learning process. Prospects for 

the further development of modern teaching methods in foreign languages focus on the 

communicative method, the goal of which is to teach a student professional communication 

and overcome the language barrier. Equally important is a situational method, when 

students dive in a certain situation where they will be able to find practical application of their 

knowledge, modeling specific speech situations, in which the participant learns the material, 

makes choices and makes his own decisions. The project method plays a very important 

role in mastering the skills to express their own opinion in the written form. It is the complex 

of search, research, written, graphic works performed by students independently (in pairs, 

groups, individually) with the aim of practical or theoretical solving a significant problem that 

really increases motivation and stimulates students to learn foreign languages.  
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РОЛЬ ГРАМАТИЧНОГО АСПЕКТУ У НАВЧАННІ ІНОЗЕМНИХ 

(АНГЛІЙСЬКОЇ / НІМЕЦЬКОЇ) МОВ 

 

В умовах нинішньої військової агресії росії проти України велика кількість україн-

ських громадян вимушено стали біженцями та знайшли тимчасовий прихисток 
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у країнах Європейського Союзу, Великобританії, США, що є великим викликом у 

сучасних умовах, оскільки знання іноземних мов є необхідною умовою для 

інтеграції в іншомовне середовище, ключовою необхідністю для спілкування, 

роботи, навчання. У статті приділено увагу навчанню граматичного аспекту в 

англійській та німецькій мовах, тому що англійська мова є однією з найбільш 

уживаних мов міжнародного спілкування, а німецька мова наразі вивчається 

українськими біженцями інтенсивно у зв’язку з тим, що в Німеччині проживає 

наразі понад 1.2 млн чоловік, в Австрії – близько 85 тисяч, в Швейцарії – 69 тисяч 

чоловік. Навчання граматики англійської та німецької мов є необхідним для 

досягнення високого рівня володіння мовою, оскільки вона забезпечує точність 

висловлювань, правильне структурування речень та коректне використання 

слів, завдяки чому досягається середній рівень В1 і вище, що відкриває двері до 

професійного розвитку та спілкування з носіями мови. Засади навчання грама-

тичного аспекту мови включають формування граматичних навичок для 

ефективного використання мови як засобу спілкування, розвиток граматичної 

компетентності через практичні вправи та ігри, а також цілеспрямоване фор-

мування знань про морфологію, синтаксис і словотвір мови. Граматика є 

фундаментом будь-якої мови, оскількинавіть при хорошому словниковому запасі, 

без знання граматики висловлювання будуть некоректними і можуть призвести 

до непорозумінь. Знання правил відмінювання дієслів та відмінків дозволяє буду-

вати правильні речення та розуміти мову співрозмовника, що є невід’ємною 

частиною комунікативної компетентності. Крім того, при навчанні іноземних 

мов (у нашому випадку – англійській та німецькій) граматичні знання (морфологія, 

синтаксис, словотвір) мають засвоюватися в комплексі, як частини складної 

системи мови, і інтегруватися в інші аспекти мовної діяльності, наприклад, у 

діалогах та інших комунікативних ситуаціях і ґрунтуватися на розумінні логіки 

мовних явищ, а не лише на запам’ятовуванні правил.  

Ключові слова: граматика, граматичний аспект, практичні навички інтенсивні 

методи, прискореніметоди навчання іноземної мови, граматична компетенція, 

комунікативна компетенція. 

 

  


